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Abstract

As a course is being taught fovesal years, it should be evaluated to develop an
awareness the extent to which the goals behindve lbeen achieved. The purpose of this
study was to investigate ESP course in the fielccahputer engineering in the current
situation of Iranian universities by examining ttedents’ attitudes. The participants were
selected through simple randomization. There we32 dndergraduates consisting of 64
males and 68 females from five Iranian universitidse data were gathered by employing a
researcher-made questionnaire as well as four epdad questions. Independent sample t-
test and one-sample t-test were employed to andlheelata. The results indicated that the
ESP students’ attitudes toward their ESP coursee vibelow expectations. The findings
revealed that the current situation of ESP courdean was actually problematic and needed

to be rectified.
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1.1 Introduction

As English was selected as an “Internatiobahguage,” people were recommended to
learn English in order to establish a prdhecrelationship with people of different
countries. Learning English can guarantee the aiity of opportunities to employment,
travelling, higher education, and even a bettes. IFhese are some of the characteristics
which according to Brutt-Griffler (as cited in, Mddy,2002, p.12) make an international
language. Afterwards, according to Mackey (20@2¢ited in Atefi Boroujeni and Moradian
Fard (2013, p. 35English language teaching has become very impor@aause of the
global status of English and people all over therldoare learning this language
Considering the fact that, English was used fdiedéint purposes, travel, work, tradegtc.
and frequently special terminologies and words wWeig coined, due to advancement of
technology, English was classified into two sattitEnglish for General Purposes” (EGP)
and “English for Specific Purposes” (ESP).

From the1980s, ESP has grown to become otteeahost important of EFL instructions.
Its main purpose was to train students to readcandgprehend their own field of study and
prepare them for relevant professional settinghi future. An ESP program was therefore
made on an assessment for purposes and needsednddtion for which English is required
(Jordan,1997).

ESP has some characteristics. That is, Absatd variable. There are two definitions on haisis
Strevens' (1988) and Dudley-Evans and St. Johr8)(198evens’ (1988) definition made a distinction
between four absolute and two variable charaitsrist
I. Absolute Characteristics:

ESP consists of English language teaching which is:

designed to meet specified needs of thesleam

erelated in content (i.e. in its themes apit$) to particular disciplines, occupations antiiges;

scentered on the language appropriate te #utisities in syntax, lexis, discourse, semartics and

analysis of this discourse;

«in contrast with General English.

II. Variable characteristics:
ESP may be, but is not necessarily:
erestricted as to the language skills to be ledengdreading only);
staught according to any pre-ordained metbggdGatehouse, 2001 cf. Strevens, 1998, pp. 1-2).



This definition tries to identify ESP in cadtr with General English. Therefore, the emphasmi
“Specific English” that belongs to some particdiscipline, occupation or activity. This definitionekes it
mandatory that ESP courses should concentrate dantjuage, i.e. syntax, lexis, discourse, seraattic
which is appropriate for some particular disciplmeupation or activity. Dudley-Evans and St. J@Ba8, p.
4-5) have presented a modified definiion of ESHclwilis also comprised of absolute and variable
characteristics of ESP that are as follow:

I. Absolute Characteristics

*ESP is defined to meet specific needs of the learne

*ESP makes use of the underlying methodolatygetivities of the discipline it serves;

*ESP is centered on the language (grammiay riegister), skills, discourse and genres apptejn

these activities.

II. Variable Characteristics

*ESP may be related to or designed for speciiptifies;

*ESP may use, in specific teaching situatiodiferent methodology from that of general Ehgli

*ESP is likely to be designed for adult leareither at a tertiary level institution or iprafessional work

situation. It could, however, be for learagsecondary school level;

*ESP is generally designed for intermediagehesinced students;

*Most ESP courses assume some basic knowldtgdamguage system, but it can be used with

beginners”.

ESP has been specified as a mandatory cqueeen as fundamental needs, for students
of all fields of sciences in Iranian universitiekhe aim is to train students to read and
comprehend specific texts relevant to theitdfief study in English in order to prepare
them for occupational or professional settingghe future. A more specific justification,
which can make ESP uses clearer, is that this edarsffered for those who are going to
become qualified as professional experts in theld fof study.

In addition, the recommendation on employmanthe qualified graduates who master
their field of study in English as an internatiotehguage is being strongly emphasized in
Iran. According to Purpura and King (2003) ongotiganges and increasing globalization
have increased the importance of communicatiomigligh at the workplace both within and
across boundaries. Unfortunately not much reselaashbeen conducted on ESP in area of
language teaching in Iran or other countries ardriportance and real meaning of ESP are
seldom emphasized in academic institutions andareBeorganizations. Mirza Suzani,
Yarmohmmadi and Yamini (2011) believe that the ¢dgghind ESP is still unknown to most
students.



Having accepted the today’s facts toward E&®y we should investigate how this
program can be directed toward fruitful resultslli&an and Girginer (2002) believed that
effective ESP program requires relevant materialwledge, instructions and teamwork
with subject matter professionals. According to tn@searchers, success depends on two
sets of elements in any language teaching-leagmiagram: first, human elements, such as
the role of the teacher, the nature of learner{d)the relationship between students; second,
non-human elements, such as the textbook and #uhitey material(s), teaching aids and
props, the syllabus and the number of hours sgeciffor studying. All these factors are
essential for improving such courses.

1.2 Statement of the Problem

Nowadays to find a good job requires the applicamtsave practical skills. One of which,
determined to have invaluable advantages, is ESBredfer, computer engineering
graduates’ demands for employment is being incrkaselranian society. Most of job
applicants in the field of computer fail tod their favorable job due to lack of sufficient
familiarity with English language needed for spédgob. Although all university students
have already passed ESP course in connection lgih fields of studies, they complain to
have not enough capabilities in this area. On therchand, they criticized that they have not
learned many practical expressions related to fledd of study or have forgotten those few
useful expressions in their ESP textbooks. It setfrat computer engineering ESP program
in Iranian universities has not been performed esgfully. Therefore, there is a need to pay
more attention to this area of language and helmprove the level of students’ knowledge
for their future ends.

1.3 Significance of the Study

It seems that authentic teaching-learning ESPerfitid of engineering sciences has seldom
been carried out or authenticity toward ESP teaglearning has never been done in Iranian
educational system. Moreover, the importance d&? EQurse has not been made clear well in
academic and research institutions. Undoubtedlystngoaduates have forgotten effective
expressions relative to their major due to curfeBfP teaching-learning system in Iran.
Therefore, the significance of this study is, mgirtb inform the current weaknesses and
challenges of ESP course in the field of computegireeering in universities from the
perspective of students. As a result, the instracttudents, researchers, program organizers,
evaluators, administrators, course designer amdc.can benefit from the final findings of
current research.



1.4 Research Questions

This research intends to answer the following qaest

1 What are computer engineering students’ dasgitoward their ESP program?

2_ s there any significant difference betweerlarand female university students attitudes
toward ESP program of computer engineering?

Related literature

According to Hutchinson and Waters (1987) whte Second World War ended, new

scientific, technical and economic demands gred &nglish became the international

language. Therefore, the English language wasmdeted to be taught in a way that serves

different purposes. Furthermore, some changes piade in linguistics, which demanded

focus on communicative aspects of language anddesirneeds in specific contexts.

English for Specific Purposes (ESP) orglish for Special Purposes was coined as a
term in the 1960’s as it became increasingly ctbat general English courses frequently
could not meet learners’ or employers’ needs. WBeglish was known as an international
language in the world and technology, medicine catian, and research were growing, the
demand for ESP grew rapidly, particularly in EFluntsies where English is mainly used for
instrumental goals. People in these countries I&aglish in order to accomplish the school
curriculum requirement, to pass standardized Emgpsoficiency tests, or to achieve
promotion or professional development at work. dast of learning English for such
purposes, it is better to learn English regardiragrtprofessional fields so that they can easily
find a job in the future and can also be more @msifmal.

According to Johns, cited in Celce-Murci@@8, p.43) ESP is a movement based on the
proposition that all language teaching should Bertd to the specific learning and language
use needs of identified groups of students aswl sensitive to the social culture context in
which these students will be using English. K3 be classified into two sections:
English for academic purposes (EAP) and Englishomrupational purposes (EOP). EAP
serves in academic and EOP in occupational setfidgdley Evans & St. John,1998, p.6).

According to Hutchinson and Waters, (1987,fh@)fact that “learners know specifically
why they are learning a language” is a great adpgnon both sides of the process. The
group of ESP learners is going to achieve the sgoa in the field of studying branch, so
learners’ motivation, in a form of the same aimalaas teacher to meet learners’ needs and
expectations much easier. Learner and the way afnileg (‘acquiring language’) are

considered to be the main factors in the whole ggsc Hutchinson and Waters (1987)



emphasized ESP to be an approach not a produanéeats language learning not language
use is highlighted. They drew the attention toemrhing-centered approach’ “in which all
decisions as to content and method are based onletreer's reason for learning”
(Hutchinson &Waters, 1987, p.19).

Differences on ESP and General English (GE)

Although students must take ESP and General En(B&) courses during their studying in
university, they can’t exactly clarify what the féifences are between these two courses. In
fact, it always comes to our mind such a questMi#hat is the difference between the ESP
and “General English” approach?’According to Hutstin(1987) the answer to this question
is quite simple, “in theory nothing, in practicgmeat deal”. Of course, the last statement was
quite true. Early research in this field hypothedizhat the major differences between ESP
and GE lies in the technicality of lexicon (Farhatl994).

Some other scholars made a distinction betw&Enand ESP in other ways. Strevens
(1980) believed that ESP contrasts with Generali&mgvhich can be referred to as “English
of the exam”. He further pointed out that the natof ESP depends on the needs of the
learners who experience those needs. In this regantidhinson and Waters (1987) contended
that ESP is not a particular kind of language arethadology, nor does it consist of a
particular type of material. It is an approach amduage teaching which is based on the
learner needs. Widdowson (1998) believed: “Geneuapose English is not less specific and
purposeful than ESP. What distinguishes them isatag in which the purpose is defined.
ESP is essentially a training operation which eemlihe learners to cope with defined
eventuality in future”. Strevens (1980) explainbd tharacteristics of an ESP course which
distinguishes it from a GE. Robinson (1980) pointetl that an ESP course is purposeful
and aims at successful performance of occupdtiama educational roles. It is designed,
therefore, on the basis of students’ needs anddlibeutailor-made. Farhady (1994) believed
that ESP is associated with later stages of larglearning, while GE is associated with
earlier ones. That is, GE instruction prepareqieaior ESP instruction.

In a comparison between GE teacher and ESfhdéeazhu and Liao (2008) stated that
both GE and ESP teacher should be able to idethfgurrent language level of learners and
to select materials and set tasks that are apptepn level as well as in context. They also
need to be able to set course objectives and dewigse program. In order to achieve this it
is essential for the teacher to have an in-deptiwledge of the language system in terms of

skills functions, structures and vocabulary.



Needs Analysis

Needs analysis (NA) is an information gatheringcpss. As cited in Haseli songhori (2008,
p. 2) it is also known as needs assessment thaa kial role in the process of designing
and carrying out any language course, whetheg EEnglish for Specific Purposes (ESP) or
general English course, and its centrality bagn acknowledged by several scholars and
authors (Munby, 1978; Richterich and Chancel&l87; Hutchinson and Waters, 1987;
Berwick, 1989; Brindley, 1989; Tarone and Yul&989; Robinson, 1991; Johns, 1991;
West, 1994; Allisonet al. (1994); Seedhouse, 1995; Jordan, 1997; Dudleyeand St.
John, 1998; Iwaet al 1999; Hamp- Lyons, 2001; Finney, 2002). Also, tim@ortance of
carrying out a needs analysis for developing Eéd?stis emphasized by Fulcher (1999),
McDonough (1984), and Carrol (1980, cited in Relg 1999).

As cited in Atefi Boroujeni and Moradian Far®013, p. 37) The emergence of needs
analysis in language planning comes back to th#®4@nd its widespread proliferation in
the domain is attributable to its adoption by T®euncil of Europe’s modern language
project. Tudor (1996 ) opined that the developmehta perception of need within
communicative language teaching (CLT) in the F9Had a widespread influence on needs
analysis work. NA is considered as a basic prindp&SP (Robinson,1991) and most of the
information on NA initially came from ESP. This gobably due to the fact that an NA
approach is more useful when learners’ needs armmembed to a ‘discrete set of
communicative situations’.

All these uses of NA refer to the fact that W&n be used for a range of purposes. It can
be helpful in determining whether a program shadwédimplemented by finding out if it
matches the goals and objectives of the &rarrfor learning a language and at the same
time used as part of a program can help in impgwarious components of the program
and making these more oriented to the needs de#lreers. NA can also help in evaluating
an existing program and if found deficient can halpstablishing the need for introducing a
change and what kind of change may appropriatelfcim¢éhe needs of the learners and
simultaneously be acceptable to teachers. Thigisype of utilization of NA which can help
in determining whether a positive attitude aoels implementation of CLT exists among
teachers and learners and whether CLT is matoeed to the kind of existing learning
needs. Needs analysis can be limited to gathenfogmation about the attitudes, belief and
opinion of the learners and teachers and conclyrentmore comprehensive NA can be

conducted to gather information about all conteitaetors.



Relevant theories on significance of implementing needs analysis

Robinson(1991) believed that needs analysts Idhba cautious in collecting information
from various sources due to the multiplicity afidersity of the views on prerequisites for
an ESP course. Hutchinson and Waters (1987) halcthle relationship between necessities
as perceived by a sponsor or an ESP teacher, aatitihm learners want or feel can be at
extreme poles. However, he suggests that learperseived wants and wishes should be
considered carefully, and due to objective and extibje reality of needs, each learning
situation should be considered uniquely and sysiesaily.

The research to date emphasizes the ®igndfe of a needs analysis for devising a
course, writing textbooks or course books, dhd kind of teaching and learning that
takes place (Robinson, 1991; Jordan, 1997). Yat irecommended that a needs analysis
should be carried out continuously becauses@glents become more involved with the
course, their attitudes and approach may chaiyinson, 1991, p.15). A needs analysis
answers the questions who, what, when, and whatenot how, that is, the target audience
(who needs to be trained), the task or conferitat needs to be taught)and the context
or training environment (where and when the trajmeeds to be conducted) (Clark, 1998).

Long (2005)cited four reasons for performing needslyses: First, to determine the
relevance of the material to the learners" situsticecond, to justify the material in terms
of relevance for all parties concerned (teaclgamner, administration, parents); third, to
account for differences in learner needs anydestfourth, to which will meet the needs of
the learners as fully as possible within the ernbf the situation. Accordingly, every
language course should be viewed as a course éaifsppurposes which just varies in the
precision with which learner needs can be specified
A summary of previous studieson ESP in Iran

Specifically, Maleki (2006) demonstrated tloat English language proficiency of Iranian
EFL students hindered their academic progress., Biteng English language proficiency is
needed to reach one of the major goals of ESP esuBhokouhi (2005) criticized traditional
approaches to ESP materials development. He mdavgred a rhetorical framework,
covering discoursal aspects of texts. The framewwwhksisted of certain strategies and
techniques for skimming and scanning informatiosdobon a procedural reading model and
Ajideh (2005) focused on the learner-centered aggfroHe argued for learner autonomy,
goal-orientedness, process-orientedness, and ngeitioa, and touches upon TEFL in Iran

to see how much it related to these factors.



Moreover, Suzani (2005) turned the spotligit the weak points of ESP courses and
materials for a specific group of students.thien offered general suggestions to come
up with more productive ESP classes for the stedastwell as Soleimani (2005) referred to
some weak points of ESP books published by SAMT, lams some comments on recent
improvements. However, the paper fell short of ficat suggestions, which would be
welcomed and appreciated and Nikpour (2009) alsorexl to some points of ESP textbook,
materials and needs analysis of nursing studenEatmeh Zahra College Shiraz-lran. She

had done this by using questionnaires and intesziew

METHOOLOGY

3. Participants

The participants in this study were chosen frd@Pstudents of universities. They were 132
students consisted of 64 males (48.48%) @®dfemales (51.52%) ranging in age from
21 to 30. They were randomly selected from fivevarsities including Shiraz State
University, Shiraz Azad University, Fars Scienceal &esearch University, Pishtazan Non-
beneficiary Higher Education Institute of Shirazld&ram Non-beneficiary Higher Education
Institute of Shiraz. All of the participants werethe field of computer engineering who were
studying ESPcourse.Tablel shows the demographlumirition of the participants.

Table 1. characteristics of the Participants

PARTICIPANTS
GENDER ESP Students AGE
64 21 30
Male
68 20 27
Female

3.2 Instrumentation

The instrument used in this study was a quasaire made by the present researchers to
ascertain the ESP students’ attitudes towarcttimeputer engineering ESP course. The
reliability was examined by Factor analysi®ilrach’s alpha ( it was found to be 0.756)

and the validity was carried out through using extpjudgments and interview. It was

consisted of two main parts: quantitative and itptale sections, each having its own merit.

The quantitative part was designed to obdame information about the present status
of course book and teaching materials, the metifiddaching and testing, the availability

of audio-visual aids and the ESP classroom qudfitythermore, it was made up of twenty



five items in the form of Likert Scale. A commonlged five-point Likert scale format
encompasses: 1. Strongly agree, 2- Agree 3héleiagree nor disagree (No idea), 4-
Disagree, 5- strongly disagree.

In the second section, four open-ended items wealeded. Dornyei (2007) believed that
“by permitting greater freedom of expression opedesl items can provide a far greater
richness than fully quantitative items”. The pumas to achieve a fuller understanding of a
target phenomenon. It was intended to enquire #récppants preferences about university
instructors’ discipline (English or non-English)rféeeaching ESP course, strengths and
weaknesses of their ESP class and their suggedoonsprovement of this course. The
validity and reliability of the questionnaire wile discussed in the following sections.

3.3 Procedure

The data were collected by distributing a Persiaastjonnaire to intended respondents to
give their perspectives. Then one hundred andythito ESP students’ attitudes were
examined using the Likert Scale. The participamtadr each statement in the scale and
decided to select one of the following responseerigly agree’ ‘agree’ ‘neutral’ ‘disagree’
‘strongly disagree’ with the statements. Each raspdhad its value ranging from 1 to 5. The

measure yielded a global score ranging from 228 1

3.4 The Validity and Reliability of Questionmire

3.4.1 The Validity of the Questionnaire
Expert judgments were used to ensure the contdiality of the questionnaire. To this end,

it was given to three experts to examine it andl fout the problems. Through expert
judgments,some items were completely omitted antesof them were reworded. Afterward,
the committee members’ advice was sought. Eachgiyraconfirmed the appropriateness of
the questionnaire with regard to subject-mattetexdrand the objectives of the research.
3.4.2 The Reliability of the Questionnaire

The procedure used to administer the questiom began with checking its reliability.

Table 2. Distribution of Gender

Participants No. of ltems Cronbach’s Alpha

30 25 0.756

The reliability was tested by the Cronbach’s alftra30 teachers. It was found to be 0.756
which is an acceptable value. Thus, the questioaneas reliable.
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3.5 Data Analysis

The data were aly@ed through SPSS softweversion 21 to obtairdescriptive an
inferential statistics.To this en, one-sample t-test for studentsttitude towar their ESP
course as well as Independent sam-test for comparison of attitudeetween mle and
female students were ruRurthermore the students’ responses to four ogeled questior
were taken into consideran in order to giv more detailed discussion andnclusion. The
findings of descriptiveand inferential statistics and analyt responses haugeer presented
in the next section.

4.0 Statistical Results

Table3. Distribution of students’ gender

-
Statistic:
Frequency Percent
Gender
Male 64 48.5
Femal 68 51.5
Total 132 100.0
| Students gender distribution |
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Fig.1. Students’ gender distribution

As seen in Table 3 and Figurerfiost ofthe students were females (E.5%) persons ol
of 132).

Table 4.Statistics for attitudes toward ESP course in cgffie groups
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Group N Mean S.td'. Kurtosis| Skewnesg Minimum | Maximum
Deviation
Male studentg 64| 67.72 10.390 -0.721 -0.579 45 81
Female
students 68 | 66.88 | 11.041 | -0.731 0.507 51 91
Total studentg 132 | 67.29 10.697 -0.82( 0.022 45 91

Table 4 showed statistics for the attitude towa&PEEourse in male and female students. It
indicated that the attitude mean was 67.2% vdtstandard deviation of 10.697, ranged
between 45 and 91. The Skewness and Kurtosis iwehe accepted range (between -1 and

1), so the distribution was near to the normal.

Table 5. Kolmogorov-Smirnov test of normality ftitude

Group 4 Sig. (p)
Male students 1.305 0.066

Female students 0.955 0.321
Total students 0.982 0.290

The above Table showed the results for the Kolmnmg&mirnov Test. Since the p—values
were greater than 0.05 (p>0.05) for ESP studgnmtale, female students), the statistics
were not significant which means that thetridistions were normal. Thus, parametric
tests could be used.

Research Question 1:What are computer engineeringugents’ attitudes toward their
ESP course?

To investigate this question, regarding scordschv are between 25 and 125 (25 questions
each scored between 1 and 5), we comparedsctbees obtained from the questionnaires
with the expected value of 75 (the middle of 28 4&5). According to Table 4, the mean of
students’ attitude (M=67.29) was less than 75. Jtadistical significance of the difference
was tested by the one-sample t-test as present@hbie 6.The necessary condition of
normality was satisfied as seen in Table 5.

Table 6. The one-sample t-test for the studentisude toward their ESP course
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Test value = 75

_ tatistics N Mean S_td . Std. Erro Mean o
Variabl Deviation Mean Differenc t df 9.
(2-tailed)

e

Attitude 132 | 67.29 | 10.697 | 0.931 -7.712  -8.283 131 0.0q91

As shown in Table 6, the t-test was significanttla level of 0.01 (t=8.283, df=131,
p=0.001<0.01). Thus, the difference between thdesits’ attitude mean and the expected
value (75) was significant. In other words, thetadie of students toward their ESP course

was significantly lower than the expected value 75.

Research Question 2: Is there any significant diffence between male and female

university students’ attitudes toward their ESP couse of computer engineering?

This question was tested by the independent t-Td®.normality condition was satisfied as
indicated in Table 5.

Table 7. The independent t-test for comparisorttatie between males and females students

tisti M .
Statistics Std. |Std. Erro[ oo Sig. (2-
N Mean - Differenc T df X
Deviationl Mean tailed)
Group e
Male 64 67.72 | 10.390| 1.299

0.836 0.448 130 0.655
Female 68 66.88 | 11.041] 1.339

The results of the independent t-test as preseimtefable 7 showed that there was no
significant difference between the two groupsQ655>0.05). This indicated that male and
female students’ attitudes toward their ESP couveee statistically the same. Thus, the
hypothesis “the male and female students haverdifteattitude toward their ESP course”

were rejected.

13
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Fig. 2.Attitude mean in different gender groups
The above Figure showetiat the attitude mean scores wegigilar in male and fema

groups.

4. 1Analysis of Students Responsto open-ended questions

Students’ responsesegarding ESP instructors’ expertise

A large numbepf students, including moi males, believed that thosestructorswho
had a degree in the field of computer couldchethe ESP cour effectivelyon condition
that they mastered English and were familiar \the methods of teachin§ince they knev
technical expressions, terminologies and mastered their field of studyhey couldteach
and explain to the students much better than Eh instructors. Incontrast, some studen
including many offemales, belived that English instructors were mautable for teachin
ESP, if they have already studied subject-matter, becaa they had studieEnglish rule,

principles,etc.
Students’ responsesegarding strengths of ESI classes.

A majority of studats believed that they had not observed any stenc their ESP classes
except a few students who ®&d that group working and cli participationdefinitely were

the only strengths of their EQRasse:
Students’ responsesegarding weaknesses of ES classes.

Almost all participants wrotéheir opinions abol the weaknesses of th&SPclasses. They
firmly believed that they had lat of weaknesses in E: classes. So, thesearche studied
the students’ views one by one and then, as an impperson, startednalyzingtheir views
completely. The analysesvealed th warning points which weressential t take serious
steps to ameliorate thpogram.Specifically, old textbooks, useless souraese introduced

and covered IreSP classes. Igeneral, ESP books should be updafor ESI classrooms.

14



Since computer sciences is being developed anddémyy becomes newer. Moreover, a few
students believed that their instructors spoke i&erand did not carry out constructive
movement for improving the students’ level. It seenthat they did not master English or
ESP course.

More important, the instructors did not careicin about students’ homework, they
covered the lessons fast without paying attentionstudents’ understanding. Students
wondered how to answer the exercises becauseioinbak background of English. Another
view point was that, a group of students declaned the instructors taught this course simply
without assigning the students homework and witheatouraging their students to
participate in class activities as well as somedetis stated that their instructor was

incapable of controlling the class.

Above all, almost all of ESP students of aestaniversity were completely unsatisfied
with their ESP course, since they complained t&#® Eourses were divided into two parts,
ESP for basic sciences and engineering sciencdsisininiversity. Those students who were
studying in one field of engineering sciences stidake the ESP course specified for all of
the engineering students. They stated that in tbleiss all students of five field of
engineering branches were present and a cboodeor a textbook consisted of ten lessons
had to be taught for five majors which nearly tvesdons were related to the field of
computer engineering. The rest were some lesstetedeto other majors such as, mechanic
engineering, electronic, oil, and chemistry. Inesthvords, almost 80% of this book was
useless and ineffective for computer students. &amples, according to one of the
unsatisfied students “what is the use of ESP oitstéor computer engineering?” can be
distinguished as critical challenges. Studentsngigo emphasized that each ESP class
should be separated for each major. Preferablinears should learn technical words and
terminologies related to their field of study armat necessary to learn sciences which they do
not need them at all.

Students’ suggestions for betterment of ESP program

In order to take positive steps for improvementE$P programs, it is better to take students
suggestions into considerations which can leépfbl for program organizers to revise

the pedagogical policy. Students’ suggestions latsoeated as follows:

1. A few students recommended that the class Hoaiiscreased and ESP examination be

designed objectively.
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2. A number of students believed that speciasageas for translation should be increased.
In this regard, texts should be specified for cotapsciences as well as a practical research
should be assigned so that the contents of ESRe&oan be stored for long term

3. A few students, who approved ESP as an efecturse, suggested that this course be
submitted in final semesters because they maddy studied the content of ESP book in
Persian (their mother tongue). Certainly, this ddacilitate the learning.

4. Some of the students believed that qualifredructors should be selected for teaching
ESP who were knowledgeable and familiar with thigestt-matter or the knowledge-level of
instructors should be promoted with subject-matter.

5. Using updated sources are more beneficial tisarg old-fashioned ones.

6. They strongly emphasized that the instructsh®uld teach authentically, assign useful
homework to the students and then ask them tweddheir work, ask their students the
lessons which they had taught before, enceueagl motivate them to study and to do
research. Some students believe that the insteustwuld do their intended task seriously as
they have been ordered and not to be nonchaldhétotask.

7. Most of the students believed that if the duadtie increased in ESP classes including
effective teaching, introducing useful textbook®gating motivation and interests, controlling
the class and using teaching aids, learning woelfhbilitated.

4.2  Discussion

From data collected regarding female and maidents, it can be inferred that the
current situation of ESP has failed to satisfytineileds. They strongly believe that textbooks,
the method of teaching and physical condition agslshould be modified. However, Iranian
students have low proficiency of English languabjeese perspectives are compatible with
surveys conducted by Ajideh (2002) who emphasizedlearner-centered approach and
Shokouhi (2005) who criticized the traditional apgch as well as Maleki (2006) pointed out

the weak proficiency of students.

In addition, it should be noted that ESP cesireave not ever met the predetermined
objectives. Some improving factors might be introghl first, ESP books for which a
number of words, terminologies and texts are comapshould be specifically commensurate
with learners’ disciplines. In other words, relevanaterials should be developed and
covered; second, GE instructions should be modifieatder to prepare students step by step
with ESP; third, instructors should have sense esponsibilities toward their job. The

employment of nonchalant instructors should be ossty avoided; finally, students’
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evaluation should be on basis of standard crité&iove all, one possible solution is team
teaching or collaboration between language tea@hersubject teacher. Instruction can be, to
great extent, improved if collaboration betweenglaage teachers and subject instructors
carried out.

4.3 Implications

As cited in Mirza Suzani, Yarmohammadi and Yami2011, p. 195) in any educational
atmosphere, retention of materials depends on thrpertant factors: the quality of teaching,
the interest of learners and the meaningfulnesgsxabooks and materials (Richard, Platt, &
Platt, 1992). It should be noted that evaluptiattitudes is particularly helpful to gain
good and helpful insight into the nature of matse. Therefore, examining the students’
attitudes can be a good source for policy makersrse developers, program organizers to
improve such programsinally, it is worth mentioning that evaluating damts’ attitudes can
also be a good help for ESP instructors to offerrtiost effective instructions they need for
their future ends. It can also play an importa in increasing learners’ interest.

5. Conclusion

The results revealed that students’ attitudes Wwetew the expected level toward their ESP
course. In response to the second questorthat the attitudes of male and female
students were found to be the same and agntia our expectations there were no
significant differences between them. To sum we came to the conclusion that the
current situation of ESP course in the field omputer engineering was not satisfactory
for students. The students believed that passiisgcourse was just waste of time. Indeed,
the teaching-learning of ESP undergoes an ill-jddg®licy in Iranian universities.
Therefore, it is recommended that the current 8dna be rectified based on needs analysis
which serves authentic teaching, practical texts, serious educational rules. Of course, in
recent years some attentions have been seriouglyt@ameliorate of this program which
worth appreciation. Still, there exist some shatagnd problems which fundamentally need
to be paid much more attention. The researcherg liogt the goals behind ESP will be

achievable in the future.

5.1 Limitations and Issues for further study

The generalizability of the findings may be lied since this research has examined only

132 students of five universities in one vimoe of Iran. Maybe if all participants were
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chosen from different universities all overe ticountry, the results would be more
generalizable. Furthermore, scaling of responseseaanother limitation. Likert scaling is a
bipolar scaling method, measuring either positiveagative response to a statement (Dawes.
J, 2008, p. 61-77). Whether individual Likert itexan be considered as an interval- data, or

whether they should be considered, as o data isubject of disagreement.

This study was primarily conducted to investeggthe current situation of ESP course in
the field of computer engineering. Surely, thiseassh can also be conducted for other
majors. A second point is that, evaluation of E8Rtltooks can also be done in terms of
instructors’ attitudes by administrating questianmao them. Furthermore, research on
evaluating two ESP instructors whose major riglish language and Non-English ( other
sciences) as well as research on evaluatiorudésts’ achievement in terms of two ESP
groups which differ in discipline of their institocs (English and Non-English instructors)
can be conducted. Finally, there may be other blasawhich could improve the level of
students’ success in learning ESP. It would beakk of the researcher to identify what these
variables are, and by testing them, determine ttiene to which they may affect ESP

teaching and learning.
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