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Abstract: In this study, Attitudes of undergraduates towards teachers and the teaching profession was examined8
to properly ascertain how the attitudes of undergraduate towards their teacher affect their chances of choosing9
teaching as their future profession. Two sources of the data were used for this research work; they are primary10
and secondary sources of data. A total population of (6280) students and lecturers combined were deemed11
eligible to participate in this research study after the approval of my letter to the dean faculty of management12
sciences, Usman Danfodiyo University Sokoto state for permission to carry out this research work was granted.13
Three hundred and seventy six (376) respondents were used for this study which was determined using the Yaro14
Yamani sampling technique. Questionnaires were administered to the respondents of which some were15
answered, completed and returned. The descriptive method was used to analyze the data generated for the16
research. This was supported by tables showing questions, responses of Yes or No, and their percentages. The17
hypothesis was tested using general regression analysis, goodness-of-fit and descriptive statistical analysis.18
From the findings, the research study reveals that undergratude’s attitude towards their teachers to a large19
extent influence their choice of profession. This means that students are dependent on their lecturers/teachers,20
guardians, parents and government to guide them towards choosing a better career choice and at the same time21
see teaching profession for which they really are and not the widely negative assertions they grew up with.22
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1.0 Introduction25
26

Okeke (1989) defined teaching as to cause to learn and when learning cannot take27
place no teaching has been done. He was of the opinion that teaching is the mother of all28
profession that begets other professions. Education being the backbone of every nation has29
been neglected which have led to the decay of the system in some countries. For example,30
Iloanya et al. (2017) Observed that Nigeria education is in a pitiable and critical stage that31
needs an urgent response from the government and the teaching professional bodies.32
According to Adelinda et al. (2010), nowadays it is pretty common to see more unqualified33
teachers/lecturers who are no better than the students they teach. In some countries, teaching34
has earned a very high professional status and large numbers of candidates flock to teaching35
as a profession of the first choice. Israel and the United States are examples of such36
countries. One of the reasons why Nigeria has not attained the position of Israel with regards37
to education has to do with the history of teaching as a profession in Nigeria. Ogunsola38
(1974) Opined that religion played a big part in the development of education in Nigeria. He39
observed that teachers in the pre-colonial era were more interested in gaining religious40
converts with neither political nor economic ambitious. This made the schools to deploy41
anybody who could help them spread their mission without considering their qualifications.42
Each missionary body in Nigeria during the pre-colonial era operated its educational43
program from the resource available to it. However, the impact of education in the modern44
world is tremendous. It affects all facets of life socially, economically, morally, politically45
and otherwise. This led (Ukeje 1979), to pinpoint some of the goals of education in our46
society. He believes that teachers have a significant role to play in the achievement of the47
educational objectives of any country and this must always be borne in mind. According to48



Ukeje (1979) some of the goals of education are:-49
1. To provide men and women with the minimum skills necessary for them to take their50

places in the society and to seek further knowledge.51
2. To provide men and women with vocational training that will enable them to be self-52

supporting.53
3. To put people in touch with, and train them to appreciate the cultural achievement of54

mankind.55
It can be seen that teachers are directly involved in each of these three above56

mentioned educational goals. For example, to make men and women in the society have the57
necessary skill and be self-supporting, it is the teachers who teach skills and also give the58
vocational training. Without the teachers in the school, there will be a vacuum in the59
knowledge of any skill, even when other facilities required for the training are there (Oranu60
1981). Therefore a well planned and directed teaching would lead to the attitudes of critical61
inquiry, examination of evidence and understanding of cause and effect relationships.62
Perhaps no need is greater in the world than a real-life problem. Teachers provide the means63
for such needs. Nigeria as a developing country needs better and well planned educational64
system to help in the national development (Iloanya et al., 2017).65

The teachers are to implement these educational goals; therefore the teacher is one of the66
important factors to be considered in the achievement of educational goals in any country.67
Despite the important roles teachers play towards improving education in many countries of68
the world, the issue of professional status of the teachers is yet to be resolved. This is69
because, in many countries, a teacher's status is not regarded as high as it ought to be. One of70
such countries is Nigeria. Thus, the regards for teaching as a job of last resort had started as71
early as when the missionaries came to Nigeria when most of the schools had a system in72
which older students were made to teach the younger ones. This humble beginning of73
teaching in Nigeria has continued to lead to the low status of teachers in Nigeria. The Nigeria74
government recently started making efforts to upgrade the teaching profession by organizing75
pre-services and in-service training for teachers, registration of teachers, specification of their76
minimum accepted qualification for one to be registered and the introduction of National77
Policy on Education Act (2004). Though attempts are being made to change the perception78
Nigerians have of teaching, one must realize the perception does not change overnight. In79
recent years, as opined by Iloanya et al (2017) The government has realized the importance80
of training students to fit into the technologically advanced system. This has led to the81
shifting of emphasis from the acquisition of mere skills to a more advanced technological82
awareness and acquisition.83

84
1.1 Aim of the Study85

The aim of this research work is to examine the effect of attitudes of undergraduates towards86
teachers and the teaching profession.87

1.2 Hypothesis88

Ho1 – Attitudes of undergraduate towards their teachers does not affect their choice of89
profession.90

Ho2 – Lecturers attitude towards students does not affect student’s choice of profession.91
92

Review of Related Literature93
1.4 History of Teachers Education in Northern Nigeria94



According to Ogunsola (1974), there are three important phases in the development of the95
Teacher Education Programme, which are:96
 Period of experimentation97
 Period of attempted reorganization98
 Period of consolidation and independence99

According to Ogunsola (1974), the period of experimentation was from 1890 – 1925; it was100
the period often referred to as the “teacher evangelist”. Pupils were trained specifically for101
religious propagation. In such settings, the missionary teacher built schools in their premises102
and most of their pupils lived with them and formed part of their family. This was true of the103
“Almajiris” the Islamic schools as well as the early schools established by the Christian104
missionaries.105
The period of attempted reorganization (1925 - 1948): The education ordinance of 1926106
helped to bring about some classification of teachers. The third class and second class107
teachers’ certification was replaced by teachers with a higher elementary certificate in108
accordance with the reorganization of the school system. Elementary education was an eight-109
year course followed by a six-year post-primary education.110
The period of consolidation and independence (1948- present): During this period, it was111
emphasized that the approach of independence stimulated the need for high-level manpower.112
In order to meet this need, steps were taken towards a more meaningful method of education113
planning. This resulted in the founding of institutions, which have contributed to the114
production of more highly qualified teachers of varying grades.115

116
1.5 The Role of the Teachers/Lecturers in the Process of Education.117
Education helps to inculcate society's norms, ideals, values, beliefs and moral into the learner118
in order to make the individual useful to the community. This highlights the importance of119
the learner in the process of education. For any human development to have taken place120
through education, the learner must have learned from the explanation of what education is121
all about. It is now a common experience among educators that in addition to the learning of122
factual knowledge, the learner is also engaged in the acquisition of skills, attitude and value.123
There is, therefore, a variety of learning procedures or roles that a teacher has to apply in the124
process of educating a child.125

Gagne (1977) believes that there are a number of instructional events, which a teacher126
has to carry out in order for learning to take place. These include:127

128
Motivation: According to Gagne (1977), the task of the teacher is to identify the motives of129
the students and channel them into activities that accomplish educational goals. Skinner130
(1938) put it more clearly when he said that motivation is a matter of arranging conditions for131
studying and learning so that they will be reinforcing. The teaching act, therefore, includes132
these reinforcing conditions for the benefits of the learner.133

134
Directing Attention: The teacher's task in the teaching act here is to alert attention by135
identifying the appropriate variation he has to use at any point in the instructional process.136
These include varying voice pitch, introducing new stimuli, etc. The second component of137
this attention direction is stimulating selective perception. In this case, the teacher uses138
methods of highlighting components and features of communication to the learner.139

140
Learning Guidance: Here the act consists of what Brunner (1977) called the regenerative141
character of the learning materials. The teacher’s task is to present knowledge in such a way142
that the individual or learner stores the learned material in the long-term memory and recall it143
when necessary.144



145
Transfer of Learning: The teaching act involves feedback to the learner. Feedback is a form146
of motivation, Chauhan (1993) and is usually encouraged in a good teaching act. Brunner147
(1977) says that the first objective of any act of teaching is to impart knowledge into the148
learner. Teaching according to him should not however only impart knowledge; it should149
help to direct the learner to be independent. The teacher's task is to continually help the150
learner to broaden and deepen knowledge in terms of basic and general ideas through an151
emphasis on the mastering of skill and general rules, concepts and generalization. These may152
later be transferred to specific cases of the generalization already mastered.153
If a student is to organize his learning in such a way as to make what he learns usable and154
meaningful, the student needs certain attitudes about the ultimate orderliness of nature and155
conviction that order can be discovered to instill, such attitude in teaching requires something156
more than the mere preservation of fundamental ideas. Brunner believes that what it takes to157
carry out such teaching is a sense of excitement about assessment. Hence the Teaching act158
consists of those actions and attitudes of the teacher that will bring about assessment in a159
student. This can further be elucidated by looking at the conception of the teaching act by160
Good (1977). The teaching act according to Good (1977) is determined by the following161
conditions.162

i. The existence of wide variations in developmental levels among children in most163
classrooms and in their conceptualizing abilities.164

ii. The relationship between conceptual learning and developmental level, which occurs165
primarily as a result of a child internalizing his or her own actions on objects.166

iii. The apparent minimal effect of direct verbal instruction in facilitating the167
advancement of developmental problems beyond their current developmental168
abilities.169

170
The above conditions normally elicit some characteristic, which the teacher adopts in the171
teaching act. Teaching, therefore, comprises of the teacher giving some information or in172
other cases, the teacher leading the discussion where learners are expected to make173
contributions. In addition to these, the teacher directs the activities of the students and174
evaluates them. The concept of the teaching acts as held by Brunner and Good (1977) are175
mutually supportive.176

177
1.6. Professional Training of Teachers at Different Levels178
According to Brunner (1977), the above position is premised on the fact the “teaching and179
learning of skills and structures rather than simply the mastery of facts and techniques is at180
the centre of the classic problem of transfer”. Meaningful application of skills to life181
situations (transfer) forms the undergoing of invention and development. This is put in a182
more vivid perspective by Ohuche (1983) that properly conceived education enables the183
individual to understand his environment and therefore gains a measure of control over the184
same. Only through this type of orientation can a society expect to achieve meaningful185
economic and technological development.186

Hence, Nigeria’s recent emphasis on educational advancement, especially187
technological advancement and attendant of such rapid expansion in education created188
serious problems with regard to the teaching staff of such programmes. The ministries of189
education in many of Nigeria states have made an effort to solve this impending catastrophe190
stage professional teachers are adopting. One of such strategies was sending non-professional191
teachers already in the teaching to sandwich programmes. Another is the organization of two192
or more weeks or months of educational psychology. In the same vein, the ministries of193
education are trying to produce professional teachers through the recruitment of technical194



college graduate, who are provided with one year teacher education pedagogy in195
methodology and psychology of teaching. On completion of their program in either the196
federal advanced technical teachers’ colleges, polytechnics, college of technology or they are197
certified as technical teachers and awarded Technical Teachers Certificate (T.T.C.). The third198
strategy and one which is distinct from the first two sources is the recruitment of teachers199
with either the National Certificate of Education, Technical (N.C.E. Tech) or the Bachelors of200
Science Degree Industrial, Technical (B.Sc.) from advance Technical colleges and201
universities respectively. This category of technical teachers has a unique feature from the202
earlier described teachers from industries and graduates of T.T.C. The N.C.E. technical and203
the B.Sc. Industrial Technical teachers usually have a three and a four-year course204
respectively, which combines pedagogy and skills of the trade simultaneously. The last but205
not the least category of professional teacher training is the normal three-year program that206
leads to the award of a National Certificate in Education (N.C.E.), Bachelor of Arts (B.A.)207
and Bachelor of Science (B.Sc.) in education by colleges of education, polytechnics and208
universities.209

210
1.7. The Teacher and the Classroom211
Teachers should be aware of the fact that the selection of appropriate approaches of imparting212
or developing a particular skill to pupils is meant for them. Although these are by no means213
peculiar to teaching, nonetheless, they have been found to have instructional value for214
teaching. Thus, in selecting the method of a lesson, the teacher should consider the following215
as stated by Abdullahi (1982):216

1. The student age, their previous knowledge and their general ability. The method of217
instruction for mixed ability should be different from the method that is employed to218
teach students who are high achievers and homogeneous in ability.219

2. Teaching method should be suitable for the topic to be taught. For instance, in220
teaching, the effect of dilute mineral acid on metals should be appropriate to be221
discussed in a laboratory for better learning and teaching.222

3. The teacher selects a method that he can effectively handle. This means that if the223
teacher feels more competent for example in the discussion method, regardless of its224
limitation that method should be used instead of employing another which the teacher225
cannot use effectively.226

4. The teacher takes into consideration the time the lesson will take place. If a lesson is227
to take place at continuing, for instance, it is advisable to select a method that required228
student participation. On the other hand, should the teacher select a method that229
makes the student sit passively, he should not expect to carry the student along.230
Therefore, he has to adjust.231

5. The teacher also takes the size of the class into account. It has no instructional value,232
for instance, if a discussion method is used in a class consisting of over one hundred233
students unless the class is divided into smaller groups.234

6. The resources that are at the disposal of the teachers also serve as an important guide235
in the choice of what the teacher does in the class. Where there are no teaching236
materials and equipment available for appropriate teaching and learning, the teacher237
improvise. In other words, the selection of what teacher does in base on instructional238
resources available for effective teaching and learning.239

Therefore the frequency with which we change our attitude will depend on the concepts of240
skill or attitude that is being developed on the student. From all these some principles emerge241
which are under-grading the teaching acts. These principles include among others: Principles242
of practice, generalization connection, re-enforcement and motivation. The implication243
of these principles is that for any teaching act, the teacher should always endeavour to244



provide connections. This connection should be meaningful and understandable. This means245
that learning material should also be arranged in increasing level of difficulty and246
opportunities provided for the practice of the learnt material on the whole. The teaching act is247
a process of understanding, developing or having insight into the learner and materials in248
such a way that connections are made and sustained through re-enforcement.249

250
1.8. Attitude of People251
(Parents, Guardians, Teachers and Government)252
Ali (1986) was of the opinion that the teaching profession in our schools is faced with many253
problems requiring immediate and serious attention. One of such problems is that of254
conception and negative or positive attitude of parents, guardians, teacher, students and255
government. These conceptions are as follows:256
 That teaching profession is not intellectually demanding and hence a profession for257

the intellectually incapacitated persons.258
 That teaching as a profession is not lucrative.259
 Moreover, that teachers are the least respected and recognized in the society.260

Most Nigerian parents and guardians have a very poor conception of teaching as a profession261
compared to other professions. Attitude could be learned either from a close associate,262
parents or guardian. The associates can be brothers, sisters, neighbours, community, etc.263
parental interest in a particular profession is a powerful determinant of this poor conception264
on the teaching profession. On the other hand, parental attitudes in terms of over protection265
of their wards, reassuring support or no support at all, too much pressure to succeed, no266
provision of reassurance from the parents have its own negative impact on the teaching267
profession as a result, most parents and guardian discourage their wards from choosing268
teaching as a profession. Teachers in some ways contribute to the poor image others have269
about them and the teaching profession.270
To be able to perform the task in the teaching profession effectively; the teacher has to271
possess some competencies as an instructional technologist or designer. But this is272
completely lacking in some teachers. Most teachers have internalized from the educational273
system. They also believe that students are indiscipline, disrespectful, unwilling to work and274
learn while spending their time in seeking pleasure and gratification, Ali (1986). This is a275
very demoralizing attitude as far as teachers are concerned. Lack of confidence and a sense of276
humour, some display of immaturity on the part of the teachers on young people who look at277
teachers as adult, their system of appearance and language, lack of confidence in278
communication to youngster through what the teachers say and how they say that, create a279
poor impression on the teaching profession. As a result, students associate teaching with the280
ability to live up to standard.281
Most of them see teaching as a weak profession. Many lazy teachers do not follow the school282
timetable and instead of the teachers to recognize the difficulties encountered in teaching and283
learning, and strive vigorously towards finding a method/way that is planned, purposeful,284
friendly, intelligent, smart and inspiring. The teachers out of ignorance discourage students285
from taking up teaching as a profession. Some of the teachers say many derogating things286
about teaching profession during lectures. Again, most students who come to school from287
rural areas and homes, and even wealthy families and urban students portray this negative288
behaviour towards the teaching profession. As a result, these misconceptions, negative image289
and low status of teaching as an occupation in our society make students to show a poor290
attitude towards making career choices. The Government contributes to the negative291
assertions and attitudes of people towards teachers and teaching profession by not providing292
the necessary incentives, payment of salaries as and when due and other basic allowances.293



294
1.9. Empirical Review295
Firat (2005) investigated a study on teacher characteristics and their296
effects on students’ attitudes. According to Firat (2005) defining the297
students’ perceptions about teachers has been at the core of much research298
and controversy for many years. The study administered a questionnaire in299
the Turkish mono-lingual setting and was done as an extension of earlier300
studies to provide feedback to Turkish teachers. A total of 18, 19, 10, 11301
grade students attending four different state schools answered a302
questionnaire and three open-ended questions aimed at assessing their303
attitude toward their perceptions of teacher characteristics (professional,304
pedagogical, and personal), as well as learning. The results illuminate the305
ways of reaching a better learning atmosphere through self-assured and306
self-esteemed students.307

308
Mia (2015) researched on “What Makes a Good Teacher? Exploring Student and309
Teacher Beliefs on Good Teaching”. According to Mia (2015), a good teacher310
is more than just an educator; the characteristics that make a teacher good311
are complex and extensive. As an aspiring teacher, the researcher tried to312
identify what students and teachers believe is a good teacher so as to set313
of criteria to work towards. In this study, 4th graders and teachers at a314
school in St. Mary’s County answered the question “what makes a good315
teacher” in the form of an open-ended questionnaire. The results of this316
questionnaire were compiled into a rating scale of importance, which the317
students then completed. This study found that students identified318
personality characteristics such as “helpful” and “kind” while teachers319
identified relational ability qualities such as “flexible” and “caring”320
when describing a good teacher. This suggests that there are differences321
between student and teacher beliefs. When presented with characteristics,322
students identified ability, personality and relational characteristics as323
important, which suggests what makes a good teacher truly is complex. These324
findings are the start to a set of criteria that will help shape my own325
teaching practice.326

327
Iloanya & Nzeako (2017) examined “Remedying the decay in higher education in Nigeria: A328
case for educational philosophy and management”. According to them, one of the most329
enduring legacies a nation can pass on to its generations is education. Education is indeed the330
fabric of any culture, with it, culture is transmitted, thought conceptualized and information331
passed. It is hardly inconceivable to imagine a learning process without education, in this332
case higher education. Unfortunately, higher education just like other levels of education in333
Nigeria is on the downward side. In cognizance of this fact, this research work seeks to334
examine the reasons why it is so which will be treated under the challenges, some of the335
efforts made to stall this malady in the higher education. The research in order to make its336
own contributions proffered educational philosophy and management, the options our337
educational policymakers have not deemed fit to explore, which the researchers are of the338
opinion will go a long way in arresting the decadence in our higher education.339



340
Sarah (2015) researched the “Attitude of Students towards Teaching Profession in Nigeria:341
Implications for Education Development”. According to her, the study was conducted to342
examine the attitude of students towards teaching profession in the Faculty of Education,343
Ebonyi State University, Abakaliki. A sample of 300 students completed a 15 item344
questionnaire designed for the study the instrument was validated and the reliability345
calculated which was 0.92 using Pearson product moment correlation coefficient indicating346
that the instrument was reliable to collect data for the study. Mean scores were used to347
answer the research questions. The results of the study showed that students have a negative348
attitude towards the teaching profession, that teaching is a difficult task, and teachers are not349
well paid compared to other professions. On the basis of the findings, it was recommended,350
among others, that the Government should adequately fund education, there should be an351
improvement in teacher’s salary and regular payment of salary and parents should encourage352
their children to study education courses.353

354
Valerica A., (2013) investigated the “Determinant factors of students’ attitudes toward355
learning”. According to Valerica (2013), the issue of students’ mentality was analysed in356
relation to their attitudes. As cited by Valerica (2013) some authors believe that the students’357
attitude towards learning is influenced by the characteristics of the classroom environment358
(Fabunmi, 2007), or by students’ commitment and acceptance of tasks (Riaz, 2011). The359
paper aims at discussing Romanian students’ ways of thinking about learning and the factors360
that influence them. It is based on experimental research conducted on a group of 200361
subjects, all students from various faculties of “Dunărea de Jos” University of Galaţi,362
Romania. A questionnaire was prepared with the aim of determining the students’ ways of363
thinking about learning. Among the methods of statistical assessment used, the following364
could be mentioned: frequency analysis, to illustrate the composition of the group of subjects;365
the calculation of the median for students’ ways of thinking about learning as variables;366
Pearson’s correlation coefficient, to verify the correlation among such variables as students’367
ways of thinking about learning, personal involvement factors, purpose, etc. Partial results368
seem to indicate the fact that students’ ways of thinking about learning are influenced by such369
factors as involvement, purpose, achievement, etc. Students react differently to school tasks:370
some lay stress on involvement for successful educational outcomes, while others believe that371
success can be achieved in other ways as well.372

373
2.0 Methodology374

2.1 Population of the Study: The population of the study includes some students and375
lecturers of a few selected departments of Management Faculty, Usman Danfodiyo376
University Sokoto state. Total populations of (6280) respondents were used to determine the377
result of the research.378

2.2 Sampling Technique379

Sampling technique is the method or way a sample size is determined. It can be380

randomly selected, statistically or otherwise. The sample size of this study was statistically381

determined using Yaro Yamani’s formulae.382 = 1 + ( )



Where n = Total population383

N = Sample size384

e = Level of significance (5%)385

1 = Unity of constant386

= 1 + ( )
= 62801 + 6280(0.05)
= 62801 + 15.7= 628016.7 = 376

From the above sample size, 312 (83%) students and 64 (17%) lecturers were randomly387
selected for this research. This shows that there are a higher number of student respondents to388
that of the lecturers that participated in this research.389

390

2.3 Hypothesis: Goodness-of-fit statistical tool and other relevant and appropriate391

statistical techniques would be used to validate the hypothesis.392

2.4 Decision Rule393
If the calculated value is greater than the significant values of 0.05, the null hypothesis would394
be accepted; otherwise, the alternative hypothesis would be accepted.395
3.0 Presentation and Analysis of Data396

The presentation, analysis and interpretation of all the data collected were presented and397

analyzed here.398

3.1 Distribution of Questionnaire399

Table 1 Return Rate of Questionnaire400

Questionnaire Frequency Percentage
(%)

No of Questionnaire Administered
No of Questionnaire Received
No of Questionnaire not Received
No of Questionnaire completed and returned

6280
4819
1461
2935

76.7
23.3
61

Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)401

The above table shows the total number of questionnaires administered was 6280, out of402
which 4819 (76.7%) respondents received the questionnaire. This shows that 1461 (23.3%)403



respondents did not receive the questionnaire. While 2935 of the respondents received,404
completed and returned the questionnaire showing a success return rate of 61%.405

3.2 Background Information on the Respondents406

Table 2 Respondents on Gender Distribution407
GENDER FREQUENCY PERCENTAGE (%)

Male 205 54.5

Female 171 45.5

Total 376 100
Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)408

The table above shows that 205 (54.5%) respondents were male while 171(45.5%) of409
respondents were females. This implies that the Faculty under study has a higher percentage410
of male respondents to the female respondents.411

412
Table 3 Respondents Age Distribution413
Age No of Respondents % of Respondents
15 - 25 185 49.2%
26 – 35 87 23.1%
36 – 45 52 13.8%
46 – 55 30 8%
56 and above 22 5.9%
Total 376 100%
Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)414

415
The above table reveals that 185 (49.2%) of the respondents fall between the age of 15 – 25,416
87 (23.1%) respondents fall between 26 – 35 of age while 52 (13.8%) respondents fall417
between 36 – 45 years old. The remaining categories are 46 – 55 years which has 30 (8%)418
respondents and 56 and above which has 22 (5.9%) respondents.419

420
Table 4 Respondents Marital Status421

MARITAL STATUS FREQUENCY PERCENTAGE (%)
Married 88 23.4%

Single 288 76.6%

Total 376 100
Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)422

423
In the above table, it reveals that 88 (23.4%) of respondents are married while 288 (76.6%) of424
the respondents are single. It shows that the faculty under study has a higher number of single425
respondents to that of married respondents. This shows that there is no equal representation426
of both parties involved.427

428
4.0 Presentation and Analysis of Data Based on the Questionnaire429

430
Table 5 Questionnaire (Section A)431
Ho – Attitudes of undergraduate towards their teachers does not affect their choice of432
profession.433



S/N Questionnaire Items Response
s

No of
Responses

Percentage
%

1 Does an undergraduate’s attitude towards their teachers
affect their choice of profession?

Yes 279 74.2
No 97 25.8
Total 376 100

2 Does your guardian’s influence on you affect your choice
of profession?

Yes 287 76.3
No 89 23.7
Total 376 100

3 Does do your parents influence on you affect your choice
of profession?

Yes 324 86.2
No 52 13.8
Total 376 100

4 In your opinion, do teaching as a profession lucrative
enough for you to choose?

Yes 341 91.7
No 35 9.3
Total 376 100

Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)434
435

The table above shows that 279(74.2%) of the total respondents agreed that undergraduate’s436
attitude towards their teachers affect their choice of profession, while 97(25.8%) disagreed.437
The table also shows that 287 (76.3%) believe that their guardian’s influence on them affect438
their choice of profession while 89 (23.7%) objected to that. 324(86.2%) of the respondent439
agreed that their parents’ influence on them affect their choice of profession while 52(13.8%)440
disagrees.441
However, 341(91.7%) of the respondents agreed that teaching as a profession is lucrative442
enough for them to choose as life careers while 35(9.3%) disagreed.443

444
Test of Hypothesis One445
Here the researcher tests the hypothesis one using the data from questionnaire section A,446
Question 1 - 4 so as to verify and validate the research work using a descriptive analysis,447
regression statistical tool and other relevant statistical tools.448

449
Table 6 Descriptive Statistics

N Rang

e

Minim

um

Maximu

m

Sum Mean Std.

Deviation

Varian

ce

Statis

tic

Statis

tic

Statisti

c

Statistic Statis

tic

Statis

tic

Std.

Error

Statistic Statisti

c

YESRESP

ONSE

4 62 279 341 1231 307.7

5

14.795 29.590 875.5

83

NORESPO

NSE

4 62 35 97 273 68.25 14.795 29.590 875.5

83

Valid N

(listwise)

4

Source: Researcher (2018)450

451
The Descriptive analysis shows that the statistical analysis of the data for Yes response and452
No response. The analysis revealed that the Yes Response has the range of 62, minimum of453
279, maximum of 341, the sum of 1231, mean of 307.75, standard error of 14.79, the454



standard deviation of 29.59and standard variance of 875.58. It also shows that the No455
Response has the range of 62, minimum of 35, maximum of 97, the sum of 273, mean of456
68.25, standard error of 14.79, the standard deviation of 29.59 and standard variance of457
875.58.458

459

General Regression Analysis: YES RESPONSE versus NO RESPONSE460
461

Regression Equation462
463

YES RESPONSE  =  376 - 1 NO RESPONSE464
465
466

Coefficients467
468

Term         Coef    SE Coef             T      P469
Constant      376  0.0000000   5.36421E+16  0.000470
NO RESPONSE -1  0.0000000 -1.04006E+16  0.000471

472
473

Summary of Model474
475

S = 4.927768E-15  R-Sq = 100.00%        R-Sq(adj) = 100.00%476
PRESS = 0         R-Sq(pred) = 100.00%477
The regression analysis shows the model used to predict the yield variable. The model478
summary reveals the rate of coefficients of determination of the variables. The summary479
shows a relationship of 100% to the variables.480

481
482

Goodness-of-Fit Test for Poisson Distribution483
484

Data column: YES RESPONSE485
Frequency column: NO RESPONSE486

487
Poisson mean for YES RESPONSE = 298.128488

489
Poisson            Contribution490

YES RESPONSE  Observed  Probability  Expected     to Chi-Sq491
<=279               97     0.139927   38.2000        90.509492
280                  0     0.013578    3.7068         3.707493
281 - 285            0     0.080137   21.8775        21.878494
286 - 290           89     0.098502   26.8910       143.450495
291 - 295            0     0.111093   30.3283        30.328496
296 - 300            0     0.115129   31.4303        31.430497
301 - 305            0     0.109788   29.9721        29.972498
306 - 310            0     0.096467   26.3354        26.335499
311 - 315            0 0.078203   21.3494        21.349500
316 - 320            0     0.058566   15.9884        15.988501
321 - 325           52     0.040567   11.0747       151.234502
326 - 330            0     0.026021    7.1037         7.104503
331 - 335            0     0.015474 4.2244         4.224504
336 - 340            0     0.008541    2.3316         2.332505
>=341               35     0.008009    2.1864       492.460506

507
508

N  N*  DF   Chi-Sq  P-Value509
273   0  13  1072.30    0.000510

511
512

4 cell(s) (26.67%) with expected value(s) less than 5.513
514
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Figure 1: Chart of Observed and Expected Values516
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Figure 2: Chart of Contribution to the Chi-Square Value by Category520

521
522

4.2 Decision rule:523
From the analysis, the P-value which is the significance value is 0.000 which is less than the524
0.05 significance level; therefore we reject the null hypothesis and accept the alternative525
which says that “attitudes of undergraduate towards their teachers affect their choice of526
profession”.527

Table 7 Questionnaire (Section B)528
Ho - Lecturers attitude towards students does not affect student’s choice of profession.529

S/N Questionnaire Items Respons
es

No of
Response
s

Percentag
e%

5 Does a lecturer’s attitude towards his/her students affect their
professional choice?

Yes 337 89.6

No 39 10.4



Total 376 100
6 Teaching is a profession for the intellectual and very

determined persons.
Yes 319 84.8

No 57 15.2
Total 376 100

7 Do lecturers abuse their status as role models to their
students?

Yes 214 56.9

No 162 43.1
Total 376 100

8 Are teachers currently among the lowest salary earners in
Nigeria?

Yes 271 72

No 105 28
Total 376 100

Source: Faculty of Management, Usman Danfodiyo University Sokoto (2018)530

From the table above, it shows that 337 (89.6%) of the respondents agreed that a lecturer’s531
attitude towards his/her students affects their career choices in life, while 39 (10.4%)532
disagreed. The table also shows that 319 (84.8%) believe that teaching is a profession for the533
intellectually and very determined persons while 57 (15.2%) disagree. However, 214 (56.9%)534

of the respondent agreed that lecturers abuse their status as role models to their students,535
while 162 (43.1%) disagree with that. Furthermore, 271 (72%) of the respondents believe that536
teachers are currently among the lowest salary earners in Nigeria while 105 (28%) disagree.537

538
Table 8 Descriptive Statistics

N Rang

e

Minim

um

Maximu

m

Sum Mean Std.

Deviation

Varianc

e

Statis

tic

Statis

tic

Statisti

c

Statistic Statis

tic

Statis

tic

Std.

Erro

r

Statistic Statistic

YESRESP

ONSE

4 123 214 337 1141 285.2

5

27.5

33

55.066 3032.25

0

NORESPO

NSE

4 123 39 162 363 90.75 27.5

33

55.066 3032.25

0

Valid N

(listwise)

4

Source: Researcher (2018)539

540
The above Descriptive analysis shows that the statistical analysis of the data for Yes response541
and No response. The statistical analysis revealed that the Yes Response has the range of 123,542
minimum of 214, maximum of 337, the sum of 1141, mean of 285.25, standard error of543
27.53, the standard deviation of 55.06 and standard variance of 3032.25. It also shows that544
the No Response has the range of 123, minimum of 39, maximum of 162, the sum of 363,545
statistical mean of 90.75, standard error of 27.53, the standard deviation of 55.06 and546
standard variance of 3032.25.547

548

General Regression Analysis: YES RESPONSE versus NO RESPONSE549
550



Regression Equation551
552

YES RESPONSE  =  376 - 1 NO RESPONSE553
554
555

Coefficients556
557

Term         Coef    SE Coef             T      P558
Constant      376  0.0000000   2.91853E+16  0.000559
NO RESPONSE -1  0.0000000 -7.95743E+15  0.000560

561
562

Summary of Model563
564

S = 1.198589E-14  R-Sq = 100.00%        R-Sq(adj) = 100.00%565
PRESS = 0         R-Sq(pred) = 100.00%566

567
The model summary reveals the rate of coefficients of determination of the variables. The568
summary shows a relationship of 100% to the variables.569

570
Goodness-of-Fit Test for Poisson Distribution571

572
Data column: YES RESPONSE573
Frequency column: NO RESPONSE574

575
Poisson mean for YES RESPONSE = 260.190576

577
Poisson            Contribution578

YES RESPONSE  Observed  Probability  Expected     to Chi-Sq579
<=271              267     0.760039   275.894             0580
272 - 284            0     0.172460    62.603            63581
285 - 301 0     0.061420    22.295            22582
302 - 318            0     0.005849     2.123             2583
>=319               96     0.000232     0.084        109400584

585
586

N  N*  DF  Chi-Sq  P-Value587
363   0   3  109487    0.000588

589
590

WARNING:  1 cell(s) (20.00%) with expected value(s) less than 1.  Chi-Square591
approximation probably invalid.592

593
594

2 cell(s) (40.00%) with expected value(s) less than 5.595
596
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Figure 3: Chart of Observed and Expected Values599
600
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Figure 4: Chart of Contribution to the Chi-Square Value by Category604

4.3 Decision rule:605
From the above analysis, the P-value which is the significance value is 0.000 which is less606
than the 0.05 significance level; therefore we reject the null hypothesis and accept the607
alternative hypothesis which says that “Lecturers attitude towards students affect their students’608
choice of profession”.609

610

Discussion of Findings611
Table 5 shows the data used to analyze the first hypothesis. These data were gotten from the612
respondents’ responses in section A of the questionnaire distributed solely for this research613
work. The A section of the questionnaire has four (4) questions that focus mainly on the614
undergraduates more than their lecturers. The first of the four questions from section A615
focused on three (3) major points which are; undergraduate attitudes, how it affects their616
teachers and finally their choice of profession. Of which, 279 (74.2%) of the total617
respondents agreed that undergraduate’s attitude towards their teachers affect their choice of618
profession, while 97(25.8%) of the total respondents were on the opposing side of the coin.619
This means that many of the students are aware that their behaviour/attitude towards their620
teachers may have an impact on their choice of profession. Number two of section A of the621
questionnaire concentrated on how student’s guardian can influence their choice of622
profession. A closer look at the question makes it more interesting for further research due to623
the very limited related work on it. The table shows that 287 (76.3%) believe that their624
guardian’s influence on them affect their choice of profession while 89 (23.7%) rejected the625
notion. From the statistics above, it shows that two (2) in every three (3) undergraduates’626
guardian, influences their choice of profession. Number three of the same section A of the627
questionnaire further portrays the beliefs of the respondents. There is a stronger belief among628
the respondents that parents influence on them affects their choice of profession. Statistical629
speaking, 324(86.2%) of the respondent agreed that their parents’ influence on them affects630
their choice of profession while 52(13.8%) of the total respondents rejected the notion. In the631
same vein, it is surprising to see that 341(91.7%) of the total respondents agreed that teaching632
as a profession is lucrative enough for them to choose as life careers while a mere 35(9.3%)633
of the respondents disagreed. With this, it would be safe to assume that the chances of the634



undergraduates understudy to choose teaching as a career/profession are more compared to635
the researcher initiate belief.636
From table 6, the data generated were used to test research hypothesis two. These data were637
gotten from the respondents’ responses in section B of the questionnaire distributed for this638
research work. The B section has four (4) questions that concentrated mainly on teacher’s639
attitudes more than their students. The first of the four questions from section B focused on640
three (3) major points which are; teachers’ attitude, how it affects their students and finally641
their choice of profession. From the analysis, it shows that 337 (89.6%) of the total642
respondents agreed with the notion that a lecturer’s attitude towards his/her students affects643
their career choice in life, while 39 (10.4%) of the respondents were on the opposing side.644
This means that the majority of the respondents place a high value on a teachers’ attitude645
towards the student. The table further depicts that, out of the total respondents 319 (84.8%)646
are in affirmation that teaching is a profession for the intellectually and very determined647
persons while 57 (15.2%) disagree. In other words, teaching as a profession is not for648
everyone. It is for the intelligent and hardworking individuals with strong leadership skills649
(Lanwerys, 1969). However, 214 (56.9%) of the respondent agreed that lecturers abuse their650

status as role models to their students, while 162 (43.1%) rejected the notion. Lastly, from B651
section of the questionnaire, 271 (72%) of the total respondents believe that teachers are652
currently among the lowest salary earners in Nigeria while 105 (28%) disagree. In as much as653
teaching is lucrative enough for them to choose it as a profession; they also believe that654
teachers are currently among the lowest salary earners in Nigeria.655

656
5.0 Summary of Findings657
From the analysis of data collected for this research work, observations were made as regards658
the questionnaire presented to the respondents. Based on the findings of the study, many659
respondents were of opinion that a lecturer’s attitude towards his/her student affects their660
professional choice. From the questionnaire, it was observed that more undergraduates than661
usual are willing to or have chosen teaching as their future profession. They believe teaching662
as a profession is not only lucrative but also for the intellectuals and highly determined663
persons.664

However, from the findings, many respondents were also of the opinion that parents’665
influence on them affects their choice of profession. Furthermore, many respondents were of666
the opinion that teaching is a profession for the intellectually and very determined persons.667

668
In conclusion, from the findings, the research work, therefore, reveals that669

undergraduates’ attitude towards their teachers to a large extent influence their choice of670
profession. This means that students are dependent on their teachers, guardians, government671
and parents to guide them towards choosing a better career choice. In the same vein, the672
students believe that teaching as a profession should be recognized and teachers respected by673
the society and government.674
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 All sorts of confidentialities maintained
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understudy before getting their participation. The research participants shall remain

anonymous and data from them shall be treated with confidentiality.  The ethical

malfeasance, respect for the right of others and fair treatment of others will prevail at

all time.
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