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Review Article

Designing a Master level class to improve Agriculttal students’ intercultural competence.

Abstract

Oklahoma Cooperative Extension Service (OCES) Haptad a core competegnmodel that
contributes to the actualization and professioeaktbpment of extension educators. Due to the
flexibility of the model, the selected core compeies, intercultural competence could be
achieved during extension educators’ undergradaradéor graduate studies, as well as after they
are hired as extension educators, through an ootinese. However, it is always preferred to

hire extension educators who had received intamalltompetence training and potentially

could successfully work with people from other atdss. To support this initiative, this paper
describes the process of devetmpa graduate course in intercultural competenceingito
contribute to the development of extension edusatotercultural competence.
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Introduction

Traditional long time goals of education are toelep knowledge, skills and attitudes in
the students at all levels (Martin 1990; Seamaf120These goals are normally linked to rigid
educational programs to be completed in a certaia.tNevertheless, Competency Based
Education (CBE) could be a less rigid and a moceided alternative, which has demonstrated
success in different stages (Davis, 1979; Hill BEledighton 2001; Houston, 1974; Mahood,
1973;Mulder, 2013. CBE measures students learning through the sitigui of certain
knowledge, skill and attitude achieved, rather ttiare (Mendenhall, 2014). CBE could be
achieved by students enrolled in formal class-elegeeking educational options, but also
students enrolled in informal, non-degree-seekahgation, provided by the professors in
higher education institutions and the Cooperatixteision Service’ educators around the
United States.

Oklahoma Cooperative Extension Service (OCES) Haptad core competencies model that
contribute to the professional performance of esitemeducators and wellbeing population who
receive extension services. Due to the flexibibtyhe model, the selected core competencies, as
intercultural competence could be achieved durkigresion educators’ undergraduate and/or
graduate studies, as well as after they are hgexkension educators, through an online

training. Some of the core competencies listethén@klahoma Cooperative Extension Service
(OCES) 4-H and Family Consumer Sciences are conuation and organizational skills,
flexibility, service orientation, team work, famifgsilience, and Leadership Development
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(Oklahoma 4-H. Volunteer core competencies, 20Malidma State University — Family
Consumer Sciences, 2014). Intercultural competeniceluded as one of the core competencies
in the Leadership Development program since 20h8.development of intercultural
competence is especially important in the Uniteatest because the U.S. population is becoming
more diverse. By 2050, the projections show thatbn-Hispanic white population will be less
than 53 percent. Ethnicity shifts pose a critidaltenge for Oklahoma Cooperative Extension
Service (OCES) educators who have the responbilif engaging multicultural communities,
preparing and delivering educational programs angiging leadership. Cooperative Extension
is a 100 year old national system and its survivay depend on its ability to reach minorities
and underserve populations. This competence iaetkfis the ability to effectively work with
people from different cultures (Fabregas, KelselR@binson, 2011; Fabregas Janeiro, Lopez
Fabre, Nufio de la Parra, 2013; Hammer, Bennett,igeWvan, 2003; Martin & Vaughn, 2007).

Different authors suggest different strategies Bkudy abroad experiences, trainings, book
clubs, etc. to develop intercultural or culturahgmetency, but very few provide
recommendations of how to develop this competemexiension educators (Deen, Huskey,
Parker, 2009; Deen, Huskey, Parker, Whitehall, @irHill, 2014;Herndon, Behnke, Navarro,
Daniel & Storm, 2013Skyza, & Russo, 2013). OCES suggests a compressategy that
includes, 1) formal undergraduate and graduatesesun intercultural competence, 2)
development of factsheets related to the topim-3grvices and other face to face short training
opportunities, 4) 2, 4, and 8 hours training itefoultural Competence, 5) online training
(using the D2L Platform), and 6) courses abroad.adcomplish the first strategy, the
Department of Agricultural Education and Leaderg®@GED) in the College of Agricultural
Sciences and Natural Resources (CASNR) at OSU eldt¢aloffer a course to Master students
specifically designed to develop this intercultuwampetence. The course was called Cultural
Competency for Working in Agricultural and Extensigducation. The purpose of this paper is
to describe the process of developing and condyetigraduate course in Intercultural
Competence. This article describes the backgrainedyetical framework, course design,
assignments, and course evaluation, aiming to ibotér to the development of more strategies
to develop intercultural competence in extensiaisqenel around the world.

Development of the Course: Cultural Competency fokWorking in Agricultural and
Extension Education

Background

In 2009, due to the importance of developing intkucal competencies in extension
educators, was decided to design and deliver sse@s an alternative to Master students who
would like to improve their intercultural competend his course was the first one offered by the
Department of Agricultural Education in the CollexgfeAgricultural Sciences and Natural
Resources (CASNR) at Oklahoma State Universitgatly related to the improvement of
students’ ability to work with people from differtecultures. The course designed was a 5000-
Master level called: Working in a Diverse Societylavas offered online for the first time in
spring 2010. The first step to offer the class twadesign the syllabus and get the course
approved by the Department of Agricultural Eduaati Oklahoma State University and the Ag
Idea Consortium, which will allow students to ehiolthe class at any American university as a
member of the consortium. After offering this caufsr six semesters, the Department of
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Agricultural Education, Communication and Leadgushithe College of Agricultural Sciences
and Natural Resources at Oklahoma State Univeaisgigned a permanent number and change
the name of the course focusing on future extenstlutators, the permanent name for the class
is Cultural Competency for Working in Agriculturahd Extension Education (AGED-5703).

Theoretical Framework

The course considers the Evolutionary Perspecfivautiural Competence discussed by
Burchum (2002), the Intercultural Competence cantin, described by Hammer, 2012, as well
as the Developmental Model of Intercultural Semgitiby Bennett (1986 & 1993). These
perspectives were combined and the result wasraddhie course that includes: Cultural
awareness, cultural knowledge, cultural understandnd cultural competence (Burchum, 2002;
Hammer, 2009 & 2012), and developmental strateagestudying and discussing cultural
differences, stereotypes and cultural values, datian, cultural superiority, inferiority and
commonalities.

Cultural awareness was supported by studentsirgetfeuction and cultural description. The
students were encouraged to use the John Hopkugsdity Wheel and the Lewis Model-
Cultural Dimensions to complete their assignme@@rdenswartz & Rowe, 2003; John
Hopkins, 2014; Professionals Skills Blog Magnus$aaining & Consulting LLC., 2014).
Cultural Knowledge was discussed with differendiegs about global and cultural perspectives
for agricultural education services, as well asligs about working with people from different
genders, ages, races, ethnicities, religions, enanstatus, sexual orientation, country of origin,
language, nationality and physical and/mental gbilor example. Managing diversity was the
goal of the discussion and the readings (Morana&ision & Moran, 2014; Peterson, 2004). For
the strategy of cultural understanding, the codiseussed cultural intelligence, and how to
apply cultural intelligence in daily work and lif€he framework of this discussion was that
knowing your cultural style would allow you to idég and accept cultural differences.
Managing transitions and relocations were alsousised. In the final part of the course the
development of cultural competence the conceptadebduring the course were applied when
students were able to discuss how to work with fgefspm different cultures, specifically with
people from Latin America, Europe, Asia and Africa.

The Developmental Model of Intercultural Sensig(DMIS) (Bennett, 1986, 1993) and the
adaptation of this theory in the Continuum of lotétural Competence (Hammer, 2012) were
selected as the theoretical framework for this ga&el level course. The theoretical framework
was analyzed and discussed during the course Istubdents, due to the developmental nature of
the theoretical framework used, the students wearivated to improve their intercultural
competence while participating in the course. atkvities within the class, during the semester
supported the developmental process.

Course design

Catalog description, objective of the course, stuaks’ expectations and role of the
instructor.
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Cultural Competency for working in Agricultural aBoktension education is described in the
catalog as: Cultural Competency for Working in Agitural and Extension Education discusses
different strategies to increase interculturallligence, and intercultural competence. Discuss
the importance of being culturally aware for in@fanal and multicultural experiences, in and
outside the United States. Interpret concepts bfial values and stereotypes, intercultural
sensitivity, cultural differences, cultural tramsits, and intercultural theories.

The course-learning goal is to reflect about thpartance of achieving intercultural
competence, understanding the importance of dewgjaptercultural skills to succeed in
international and multicultural environments andbétter serves people from other cultures in
agriculture educational and extension programsa Aesult of participating in this course the
student will be able to, 1) describe the importapic€ultural Competency for Working in
Agricultural and Extension Education, 2) descritre importance of the cultural values and
stereotype, 3) differentiate among multiculturaledse and global societies, 4) interpret and
analyze the importance of inclusive global socgtieanaging diversity, and cultural
intelligence, 5) describe and analyze the impodara theories of cultural competence, 6)
develop effective strategies to successfully apgrgeeople from other cultures in international
experiences/opportunities in government agenci@ésansnational multicultural companies (in or
outside the United States), and 7) develop suadessércultural training strategies to better
serve people from different cultures in agricultadeicational and extension programs.

During the course, students are expected to beedetarners and engage with the course and
fellow students/participants. Meaning and thouglrghgagement is essential to the students’
success in this class. Students are expectedddhreanaterial, interpret the readings, connect
the readings with their personal experiences, cetajghe assignments, and discuss their
thoughts with the rest of their classmates, as agdnswering individually the weekly quiz.

For many students, discussing intercultural competenay be new and challenging, and many
of the topics discussed may have a personal me@raoigm, privileges, power, immigration,
social justice, etc.). Respect and discretiohlvélessential to encourage deep learning. One of
the instructor’'s goals is to not only motivate ae&lepmental change in each student regarding
their perception of diversity and intercultural qoetence, but also to motivate students to
develop personal skills to live, work and enjoyencultural competence.

Course general organization.

The course is organized into 15 modules. All theludes can be accessed in Gantent area of
the OSU Desire to Learn Platform (D2L) course. €rae main and weekly assignments. Four
modules are calleghain assignments: introduction, interview, book review and final lexftion

or factsheet design. The rest of the eleven modukaseekly assignments (Fig. 1)

Figurel.Weekly Assignments
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Check the Goal of
the Lesson.

Review the
Required Reading
(Including the
PowerPoint
Summary).

Answer the Quiz.

Workin the Participate in the

Assignment (if

Discussion Board.
you have one).

Assignments general definition.

Sdf-Introduction.

This assignment was designed to get to know tresilates. In this assignment, the students
create a PowerPoint file. The power point must riteefollowing requirements, 1) students’ full
name, 2) six pictures(personally selected by thdesit) that represent who they are (e.g.
personal life, family, career, background, etcgheaith a brief caption or other accompanying
information, 3) a short statement explaining whg skudent is enrolled in the AGED 5703 class.

Required readings.

Required readings are the minimum readings theestadvill have to review every week. The
name of the book, articles, chapters, newspapelf®apages are clearly indicated in the weekly
assignments.

Online discussion.
The discussion board is one of the most importarisf the class. The discussion board should

serve as an open forum to express students’ theagiat feelings about intercultural
competence. Each week, the professor will poshtersee, statement, or phrase to be discussed.
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The students are expected to follow the discussmmhbe engaged. Depending on the number of
students enrolled in the class, the discussiondomay be in groups or as one group; each
student has the opportunity to lead the discusssopart as their extra credit assignment. The
responsibilities of the discussion leader aretdr} she discussion using the posting that is
already in the discussion board, 2) read all treggppour classmates are posting (in your own
group), 3) encourage students’ participation indiseussion (making comments about their
posts & questioning their participation) and 4) xélee discussion going. Students’ posts should
be supported by the weekly readings. However,atwsys valuable that students relate the
weekly readings to their personal experiences. Wilisnake the course more interesting.

Meaning and thoughtful engagement is essentidléstudents’ success in this class. The
students are expected to read the material, irgetipe readings, connect the readings with their
personal experiences and discuss their thoughtstiagtrest of their classmates. For many
students enrolled discussing intercultural compmtanay be new and challenging, and many of
the topics discussed may have a personal meamsiggcet and discretion will be essential to
encourage deep discussions. One of the instrugtais should not only motivate a
developmental change in each student regardingpgkeception of diversity, and intercultural
competence, but to motivate student to developopaisskills to live, work and enjoy
intercultural competence

Quizzes.

During the semester, the studérage required to take 12 quizzes. The quizzeseaifgraded in
the D2L platform.

| nterview paper.

The interview assignment includes three partsréparing your interview, decide which

guestion will the students be asking, 2) find aménview one person that was born or/and raised
in a different culture, and write a reflective papbout your experience. The interview should be
focused on cultural differences, acceptance anlliecigees of cultural differences, and adaptation
processes. This assignment should not serve asndoto describe the interviewee culture, but
as a personal challenge. The challenge is to Eaont cultural differences. The interviewee
should be picked wisely.

Book report.

At the beginning of the semester, the studentshaie the opportunity to pick a book from a list
provided by the professor. The book report assigrnmeludes reading a book and writing a
brief report. The book report includes a summarthefbook, and student’s critique about the
book.

Final assignment.

The students have the opportunity to decide thhesl issignment. They can choose between
writing a reflective paper or designing an extendexctsheet. The purpose of the reflective paper
is a deep reflection of the development of theestisl* personal intercultural competence and
how this competency is and will be affecting thedsints’ decision-making and problem-solving
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processes. The second option is designing an eatefaxtsheet that may be publishable by the
Oklahoma Cooperative Extension Service. “Fact 8hae critical Extension resources for
consumer education in Oklahoma. These teaching trel meant to translate the latest subject-
matter research into practical knowledge and belsawioral practices for improving someone’s
wellbeing or improving on an existing consumer fic&¢ (College of Human Sciences. (2014).
Family & Consumer Sciences Sheets. Oklahoma Cotpeiaxtension Service-Guidance for
Academic Units. Guidelines. p. 1). The studentthasopportunity to select the topic for the
factsheet and follow the guidelines of OCES- Far@ibnhsumer Sciences.

Extra credit.

During the semester, the students will have twooopinities to earn extra credit. The extra
credit assignments include leading a discussiomhaamook and/or movie critique.

Course Evaluation.

The students are asked to answer three class @wvakiduring the semester. The first evaluation
is a qualitative evaluation called, stop-start-corg, what should the professor stop doing? What
should the professor start doing? And what shcwddorofessor continue doing? This evaluation,
at the middle of the semester helps the professionprove the learning process making the
required changes to facilitate process. A secorditgtive evaluation is conducted at the end of
the semester encouraging the students to operdystigshe quality of the class. A third and final
evaluation on line is supplied by the universitytet end of the course.

In general, the students have been having positmements about the class, some of their
comments arehe class was an eye opening experience, | have an obtained a lot of insight and
feel way more prepared to experience cultural differences when they travel abroad. The classis
very eye opening and awaking. | would recommend this to anyone seeking an international
career. The format for the session goals, objectives, required readings and assignments were
easy to access and straightforward. | have taken many diversity courses and trainings before,
and they were all pretty much the same and boring. This course though was much different. It
challenged me to think outside of my comfort zone, explore my core beliefs and values and adapt
the way that | work with individuals in the diverse society that we live.

The evaluation applied by the University show %@2% of the students strongly agree that the
course objectives were clear, 41.67% think thagtttevities, assignments, and reading materials
were effective in contributing to learning, and 58&tnment that the course was good.

Conclusion and Final Reflection

In general, the course has accomplished the obgsciroposed during the time it has been
taught. Adaptation and modifications to the strugtgontent and assignments have been made
every semester to improve students’ success. Sbthese modifications and adaptations
include, change of the type of assignments (frostudlgtive to reflective), improve of the rubrics
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(incorporating critical thinking), weekly quizzesjditions to the reading list assignments,
weekly videos, and summary of the readings. Asalref their participation in the class, the
students have demonstrated their cultural awarenekaral knowledge and cultural
understanding. A recommendation will be to asshasges in cultural competence as their
result of their participation in the course, usihg Intercultural Development Inventory (IDI)
(Hammer, et. al, 2003).The discussion board hasdstrated in this class to be an effective
way to engage online students and build a commuikyarners. The students openly discuss
their own culture, cultural differences and comniiies, in a framework of professionalism and
respect. The conversations were deep and encousaggehts to identify and accept cultural
differences. The other assignment that makes aadhgn students is the interview assignment,
mainly because the students have to find a persom &nother culture and talk with them about
cultural differences. The more difficult assignméortthe students was the design of the
factsheet due to the difficulty of discussing crafitopics at a'd grade language level.

A limitation of this class it is that is only offed online, once a year and cannot accept more than
twenty students. A final recommendation will beofter the class face to face as well as on line,
which will necessitate assigning more instructors.
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