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Review Article

Designing a Master level class to improve Agriculttal students’ intercultural competence.

Abstract

Oklahoma Cooperative Extension Service (OCES) Haptad a core competenmodel that
contributes to actualization and professional dgwelent of extension educators. Due to the
flexibility of the model, the selected core compeies, intercultural competence could be
achieved during extension educators’ undergradaradéor graduate studies, as well as after they
are hired as extension educators, through an otrthimeéng. However, it is always preferred to
hire extension educators who had received intamalltompetence training and potentially

could successfully work with people from other atds. To support this initiative, this paper
describes the process of devetmpa graduate course in intercultural competenceingito
contribute to the development of extension edusatotercultural competence.
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Introduction

Traditional long time goals of education are toalep knowledge, skills and attitudes in
the students at all levels (Martin 1990; Seamaf120These goals are normally linked to rigid
educational programs to be completed in certaie tifevertheless, Competency Based
Education (CBE)could be a less rigid anda moredadternative, which has demonstrated
success in different stages(Davis, 1979; Hill amdigthton 2001; Houston, 1974; Mahood, 1973;
Mulder, 2013. CBE measures students learning through the sitigui of certain knowledge,
skill and attitude achieved, rather than time(Merdgl, 2014). CBE could be achieved by
students enrolled in formal class-degree seekilugational options, but also students enrolled
in informal-non degree seeking education, providgthe professors in higher education
institutions and the Cooperative Extension Serveckicators around the United States.

Oklahoma Cooperative Extension Service (OCES) Haptad core competencies model that
contribute to the professional performance of esitemeducators and wellbeing population who
receive extension services. Due to the flexibibtyhe model, the selected core competencies, as
intercultural competence could be achieved durkigresion educators’ undergraduate and/or
graduate studies, as well as after they are hsezkgension educators, through an online

training. Some of the core competencies listethén@klahoma Cooperative Extension Service
(OCES) 4-H and Family Consumer Sciencesare comratioicand organizational skills,

flexibility, service orientation, team work, famitgsilience, and
LeadershipDevelopment(Oklahoma 4-H. Volunteer competencies, 2014; Oklahoma State
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University — Family Consumer Sciences, 2014). ikural competence is included as one of
the core competencies in the Leadership Developpregram since 2013. The development of
intercultural competence is especially importarthie United States because the U.S. population
is becoming more diverse. By 2050, the project&m®swy that the non-Hispanic white population
will be less than 53 percent. Ethnicity shifts paseitical challenge for Oklahoma Cooperative
Extension Service (OCES) educators who have thmnssbilities of engaging multicultural
communities, preparing and delivering educatiomagppams and providing leadership.
Cooperative Extension is a 100year old nationaesysand its survival may depend on its ability
to reach minorities and underserve populationss tbmpetence is defined as the ability to
effectively work with people from different cultigéFabregas, Kelsey & Robinson, 2011;
Fabregas Janeiro, Lopez Fabre, Nuiio de la Part&; Blammer, Bennett, & Wiseman, 2003;
Martin & Vaughn, 2007).

Different authors suggest different strategieg Bkudy abroad experiences, trainings, book
clubs, etc.to develop intercultural or cultural quetency, but very few provide
recommendations of how to develop this competemexiension educators (Deen, Huskey,
Parker, 2009; Deen, Huskey, Parker, Whitehall, @irHill, 2014;Herndon, Behnke, Navarro,
Daniel & Storm, 2013Skyza, & Russo, 2013). OCES suggests a compressategy that
includes, 1) formal undergraduate and graduatesesun intercultural competence, 2)
development of factsheets related to the topim-3grvices and other face to face short training
opportunities, 4) 2, 4, and 8 hours training itefoultural Competence, 5) online training
(using the D2L Platform), and 6) courses abroad.adcomplish the first strategy, the
Department of Agricultural Education and Leaderg®@GED) in the College of Agricultural
Sciences and Natural Resources (CASNR) at Oklal®tate University (OSU) decided to
offer a course to Master students specificallyglesil to develop this Intercultural Competence.
The course was called Cultural Competency for Waykin Agricultural and Extension
Education. The purpose of this paper is to des¢hberocess of developing and conducting a
graduate course in Intercultural Competence. Titisl@ describes the background, theoretical
framework, course design, assignments, and couedeation, aiming to contribute to the
development of more strategies to develop intencailltcompetence in extension personnel
around the world.

Development of the Course: Cultural Competency fokVorking in Agricultural and
Extension Education

Background

In 2009, due to the importance of developing inikural competencies in extension
educators, was decided to design and delivera e@sran alternative to Master students who
would like to improve their intercultural competend his course was the first one offered by the
Department of Agricultural Education in the CollegfeAgricultural Sciences and Natural
Resources (CASNR) at Oklahoma State Universitgatly related to the improvement of
students’ ability to work with people from differtecultures.The course designed was a 5000-
Master level called: Working in a Diverse Societylavas offered on line, for the first time in
spring 2010. The first step to offer the class wadesign the syllabus and get the course
approved by the Department of Agricultural Edugatd Oklahoma State University and the Ag
Idea Consortium, which will allow students to ehimlthe class at any American university as a
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member of the consortium. After offering this caufsr six semesters, the Department of
Agricultural Education, Communication and Leadgpshithe College of Agricultural Sciences
and Natural Resources at Oklahoma State Univeaisgigned a permanent number and change
the name of the course focusing on future extensilutators, the permanent name for the class
is Cultural Competency for Working in Agriculturahd Extension Education (AGED-5703).

Theoretical Framework

The course considers the Evolutionary Perspectivgutiural Competence discussed by
Burchum (2002), the Intercultural Competence cantin, described by Hammer, 2012, as well
as the Developmental Model of Intercultural Sewgitiby Bennett (1986 & 1993). These
perspectives were combined and the result wasumit Sourse that includes: Cultural
awareness, cultural knowledge, cultural understandnd cultural competence (Burchum, 2002;
Hammer, 2009 & 2012), and developmental strateggestudying and discussing cultural
differences, stereotypes and cultural values, datan, cultural superiority, inferiority and
commonalities.

Cultural awareness was supported by studentsirgetfduction and cultural description. The
students were encouraged to use the John Hopkirsdity Wheel and the Lewis Model-
Cultural Dimensions to complete their assignme@&rfenswartz & Rowe, 2003; John
Hopkins, 2014;Professionals Skills Blog Magnusseairiing & Consulting LLC., 2014).

Cultural Knowledge was discussed with differentiegs about global and cultural perspectives
for agricultural education services, as well aslimgs about working with people from different
genders, ages, races, ethnicities, religions, enanstatus, sexual orientation, country of origin,
language, nationality and physical and/mental gbilor example. Managing diversity was the
goal of the discussion and the readings (MoranaAision & Moran, 2014; Peterson, 2004). For
the strategy of cultural understanding,the courseudsedcultural intelligence, and how to apply
cultural intelligence in daily work and life. Theamework of this discussion was that knowing
your cultural style would allow you to identify amadcept cultural differences. Managing
transitions and relocations were also discussethdifiinal part of the course the development of
cultural competence the concepts learned duringdbese were applied when students were
able to discuss how to work with people from didietr cultures, specifically with people from
Latin America, Europe, Asia and Africa.

The Developmental Model of Intercultural Sensig(DMIS) (Bennett, 1986, 1993) and the
adaptation of this theory in the Continuum of lotétural Competence (Hammer, 2012) were
selected as the theoretical framework for this gadel level course. The theoretical framework
was analyzed and discussed during the course tstudents, due to the developmental nature of
the theoretical framework used, the students wartvated to improve their intercultural
competence while participating in the course. atwvities within the class, during the semester
supported the developmental process.

Course design

Catalog description, objective of the course, stuaés’ expectations and role of the
instructor.
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Cultural Competency for working in Agricultural aBcktension education is described in the
catalog as:Cultural Competency for Working in Agtiaral and Extension Education discusses
different strategies to increase interculturallligence, and intercultural competence. Discuss
the importance of being culturally aware for in@fanal and multicultural experiences, in and
outside the United States. Interpret concepts bfial values and stereotypes, intercultural
sensitivity, cultural differences, cultural tramsits, and intercultural theories.

The course-learning goal is to reflect about thpartance of achieving intercultural
competence, understanding the importance of dewgjaptercultural skills to succeed in
international and multicultural environments andbétter serves people from other cultures in
agriculture educational and extension programsa Aesult of participating in this course the
student will be able to, 1) describe the importasic€ultural Competency for Working in
Agricultural and Extension Education, 2) descritre importance of the cultural values and
stereotype, 3) differentiate among multiculturaledse and global societies, 4) interpret and
analyze the importance of inclusive global socgtieanaging diversity, and cultural
intelligence, 5) describe and analyze the impodara theories of cultural competence, 6)
develop effective strategies to successfully apgrgeeople from other cultures in international
experiences/opportunities in government agenci@ésansnational multicultural companies (in or
outside the United States), and 7) develop suadessércultural training strategies to better
serve people from different cultures in agricultadeicational and extension programs.

During the course, students are expecting to beealgarners and engage with the course and
fellow students’ participants. Meaning and thofiglhengagement is essential to the students’
success in this class. Students are expectedddhreanaterial, interpret the readings, connect
the readings with their personal experiences, cetajghe assignments, and discuss their
thoughts with the rest of their classmates, as agnswering individually the weekly quiz.

For many students, discussing intercultural competenay be new and challenging, and many
of the topics discussed may have a personal me@raogm, privileges, power, immigration,
social justice, etc.). Respect and discretiohlvélessential to encourage deep learning. One of
the instructor’s goals is to not only motivate aelepmental change in each
studentregardingtheir perception of diversity ameificultural competence, but also to motivate
students to develop personal skills to live, wanld anjoy intercultural competence.

Course general organization.

The course is organized into 15 modules. All thelodes can be accessed in Gantent area of
the OSU Desire to Learn Platform (D2L) course. €ree main and weekly assignments. Four
modules are callednain assignments, introduction, interview, book review and finafleetion

or factsheet design. The rest of the eleven modurkaseekly assignments (Fig. 1)

Figurel.Weekly Assignments
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Check the Goal of
the Lesson.

Review the
Required Reading
(Including the
Power Point
Summary).

Answer the Quiz.

Workin the Participate in the

Assignment (if

Discussion Board.
you have one).

Assignments general definition.

Sdf-Introduction.

This assignment was designed to get to know tresilates. In this assignment, the students
create a Power Point file. The power point musttrttefollowing requirements, 1) students’
full name, 2) six pictures(personally selectedhry student) that represent who they are (e.qg.
personal life, family, career, background, etcgheaith a brief caption or other accompanying
information, 3) a short statement explaining why yoe enrolled in the AGED 5703 class.

Required readings.

Required readings are the minimum readings theestadvill have to review every week. The
name of the book, articles, chapters, newspapelf®apages are clearly indicated in the weekly
assignments.

Online discussion.
The discussion board is one of the most importarisf the class. The discussion board should

serve as an open forum to express students’ theagiat feelings about intercultural
competence.Each week, the professorwill post &eseat statement, or phrase to be discussed.
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The students are expected to follow the discussnmmhbe engaged. Depending on the number of
students enrolled in the class, the discussiondomay be in groups or as one group; each
student has the opportunity to lead the discusssopart as their extra credit assignment. The
responsibilities of the discussion leader aretdr} she discussion using the posting that is
already in the discussion board, 2) read all treggppour classmates are posting (in your own
group), 3) encourage students’ participation indiseussion (making comments about their
posts & questioning their participation) and 4) xélee discussion going. Students’ posts should
be supported by the weekly readings. However,atwsys valuable that students relate the
weekly readings to their personal experiences. Wilisnake the course more interesting.

Meaning and thoughtful engagement is essentidléstudents’ success in this class. The
students are expected to read the material, irgetipe readings, connect the readings with their
personal experiences and discuss their thoughtstiagtrest of their classmates. For many
students enrolled discussing intercultural compmtanay be new and challenging, and many of
the topics discussed may have a personal meamsiggcet and discretion will be essential to
encourage deep discussions. One of the instrugtais should not only motivate a
developmental change in each student regardingpgkeception of diversity, and intercultural
competence, but to motivate student to developopaisskills to live, work and enjoy
intercultural competence

Quizzes.

During the semester the students’ are requiredki® 12 quizzes. The quizzes are self-graded in
the D2L platform.

| nterview paper.

Theinterviewassignment includes three parts, 1)gmieg your interview, decide which question
will the students be asking, 2) find and intervieme person that was born or/and raised in a
different culture, and write a reflective paper atogour experience. The interview should be
focused on cultural differences, acceptance anlliecigees of cultural differences, and adaptation
processes. This assignment should not serve asndoto describe the interviewee culture; but
as a personal challenge. The challenge is to Eaont cultural differences. The interviewee
should be pickedwisely.

Book report.

At the beginning of the semester, the studentshaie the opportunity to pick a book from a list
provided by the professor. The book report assigrnmeludes reading a book and writing a
brief report.The book report includes a summarthefbook, and student’s critique about the
book.

Final assignment.

The students have the opportunity to decide thhesl issignment. They can choose between
writing a reflective paper or designing an extendexctsheet. The purpose of the reflective paper
is a deep reflection of the development of the estisl ‘personal intercultural competence and
how this competency is and will be affecting thedsints’ decision-making and problem-solving
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processes. The second option is designing an eatefaxtsheet that may be publishable by the
Oklahoma Cooperative Extension Service. “Fact 8hae critical Extension resources for
consumer education in Oklahoma. These teaching trel meant to translate the latest subject-
matter research into practical knowledge and belsawioral practices for improving someone’s
wellbeing or improving on an existing consumer fic&¢ (College of Human Sciences. (2014).
Family & Consumer Sciences Sheets.Oklahoma Coopeiaktension Service.Guidance for
Academic Units.Guidelines.p. 1).The student haopimortunity to select the topic for the
factsheet and follow the guidelines of OCES- Far@ibhsumer Sciences.

Extra credit.

During the semester, the students will have twooopinities to earn extra credit. The extra
credit assignments include lead a discussion, beating and/or movie critique.

Course Evaluation.

The students are asked to answer three class @wvakiduring the semester. The first evaluation
is a qualitative evaluation called, stop-start-corg, what should the professor stop doing? What
should the professor start doing? Andwhat showdotiofessor continue doing? This evaluation,
at the middle of the semester helps the professionprove the learning process making the
required changes to facilitate process. A secorditgtive evaluation is conducted at the end of
the semester encouraging the students to operdystigshe quality of the class. A third and final
evaluation on line is supplied by the universitytet end of the course.

In general, the students have been having posibwements about the class, someof their
comments areghe class was an eye opening experience, Ihave an obtained a lot of insight and
feel way more prepared to experience cultural differences when they travel abroad. The classis
very eye opening and awaking. | would recommend this to anyone seeking an international
career. The format for the session goals, objectives, required readings and assignments were
easy to access and straightforward. | have taken many diversity courses and trainings before,
and they were all pretty much the same and boring. This course though was much different. It
challenged me to think outside of my comfort zone, explore my core beliefs and values and adapt
the way that | work with individuals in the diverse society that we live.

The evaluation applied by the University show $@2% of the students strongly agree that the
course objectives were clear, 41.67% think thattttevities, assignments, and reading materials
were effective in contributing to learning, and 58&tment that the course was good.

Conclusion and Final Reflection

In general, the course has accomplished the obgsciroposed during the time it has been
taught. Adaptation and modifications to the strugtgontent and assignments have been made
every semester to improve students’ success. Sbthese modifications and adaptations
include, change of the type of assignments (frostulgtive to reflective), improve of the rubrics
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(incorporating critical thinking), weekly quizzesjditions to the reading list assignments,
weekly videos, and summary of the readings.As altre§ their participation in the class, the
students have demonstrated their cultural awarenekaral knowledge and cultural
understanding. A recommendation will be to asskas@es in cultural competence as their
result of their participation in the course, usihg Intercultural Development Inventory (IDI)
(Hammer, et. al, 2003).The discussion board hasdstrated in this class to be an effective
way to engage online students and build a commuhikyarners. The students openly discuss
their own culture, cultural differences and comniiies, in a framework of professionalism and
respect. The conversations were deep and encousaggehts to identify and accept cultural
differences. The other assignment that makes aadhgn students is the interview assignment,
mainly because the students have to find a persom &nother culture and talk with them about
cultural differences. The more difficult assignméortthe students was the design of the
factsheet due to the difficulty of discussing crafuitopics at a'd grade language level.

A limitation of this class it is that is only offed online, once a year and cannot accept more than
twenty students. A final recommendation will beofter the class face to face as well as on line
and more instructors.

References

Bennett, M. J. (1986). A developmental approadhaiming for intercultural sensitivity.
International Journal of Intercultural Relations, 10(2), 179-196.

Bennett, M. J. (1993). Toward ethnorelativism: Aielepmental model of intercultural
sensitiviey. In R. M. Paige (EdEducation for the intercultural experience (pp. 21-71).
Yarmouth, MW Intercultural Press

Burchum, J. L. R. (2002). Cultural competence: Aaletionary perspectivilursing Forum,
37(4), 5-15.

Davis, R., Indiana State Dept. of Public Instructih Ball State University &.Indiana State
University (1979).ndiana Distributive Education Competency Based Model. Retrieved
from http://web.b.ebscohost.com/ehost/detail?vidsi8&6907e777-10c8-48dc-a55a-
cf740fbdf93e%40sessionmgrl98&hid=117&bdata=IJnNpdBNAvc3QtbGI2ZSZzY29
wZT1lzaXRI#db=eric&AN=ED202998

Deen, M. K., Huskey, M. & Parker, L. (2009).Naviigat difference.Cultural Competency
training for Extension professionals.Washingtort&taniversity.

Deen, M.Y., Huskey, M., Parker, L., Whitehall, A.Brinner Hill, L. (2014).Navigating
Difference: Development and implementation of acegsful cultural competency
training for extension and outreach professiodaignal of Extension [On-line].52(1)
Article 1IFEA2. Available at http://www.joe.org/jd14february/a2.php

Fabregas Janeiro, M. G., Kelsey, K. D., Robinso8. J2011). Assessing changes in
intercultural sensitivity among agricultural stutkeaxposed to international experiences.
Journal of International Agricultural and Extension Education.18(1), 34-44.

8



CULTURAL COMPETENCY FOR WORKING IN AGRICULTURAL AND EXTENSION EDUCATION -9

Fabregas Janeiro, M. G., Lopez Fabre, R. Nufio &aile, P. (2013). Building intercultural
competence through intercultural competency cediifon for undergraduate students.
Journal of International Education Research (JIED). 10(1), 1-8.

Gardenswartz, L. & Rowe, A. (2003). Diverse tamwatk: Capitalizing on the power of
diversity. Society for Human Resource Manageme&AU

Hammer, M. R., Bennett, M. J., & Wiseman, R. (20038¢asuring intercultural sensitivity: The
intercultural development inventornternational Journal of Intercultural Relations,
27(4), 421-443.

Hammer, M.R., 2009, The Intercultural Developmenehtory: An Approach for assessing and
building intercultural competence, In M.A. Moodié#d.), Contemporary leadership and
intercultural competence: Exploring the cross-cultural dynamics within organizations,

(pp. 203-108), Thousand Oaks, CA: Sage,;

Hammer, M.R., 2012, The Intercultural Developmemwehntory: A new frontier in assessment
and development of intercultural competence (chi&ten M. Vande Berg, M. Paige &
K. Lou (Eds.),Sudent learning abroad, Stylus Publications.

Herndon, M.C., Behnke, A. O., Navarro, M., DanielB., Storm, J. (2013).Need and perception
of Cooperative Extension Educators serving Latiopypations in the Soutbournal of
Extension [On-line]. 51(1) Article 1IFEA7 Available at
http://www.joe.org/joe/2013february/a7.php

Hill, J. & Houghton, P. (2001). A Reflection on @petency-based Education: Comments from
Europe.Journal of Management Educa2é(?): 146-166.

Houston, R. W. (1974FExploring Competency Based Education, McCutchan Publishing:
Berkeley.

John Hopkins Diversity Leadership Council, (2012iesity Wheel. Retrieved from
http://web.jhu.edu/dIc/resources/diversity_wheel/

Mahood, W. (1973). Experiences in Developing a Ceteipcy-Based Teacher Education
Program for Social Studie43. Retrieved from
http://web.b.ebscohost.com/ehost/detail?vid=5&s8B&777-10c8-48dc-a55a-
cf740fbdf93e%40sessionmgrl98&hid=117&bdata=IJnNpdBNAvc3QtbGI2ZSZzY29
wZT1zaXRI#db=eric&AN=ED088774

Martin, J. R. (1990). Filling the Gap: The GoalsAoherican Education Reviselhter national
Review of Education/Internationale Zeitschrift fur Erzehungswissenschaft/Revue
International e de Pedagogie. 36(2): 145-157.



CULTURAL COMPETENCY FOR WORKING IN AGRICULTURAL AND EXTENSION EDUCATION - 10

Martin, M. & B. Vaughn (2007). Strategic DiversiyInclusion Management magazine, pp. 31-
36.DTUI Publications Division: San Francisco, CA.

Mendenhall, R. (2014)What is competency based didun@aThe Blog. Retrieved from
http://www.huffingtonpost.com/dr-robert-mendentaihpetency-based-learning-
_b_1855374.html

Moran, R. T., Abramson, N. R. & Moran, S. V. (201Managing cultural differences: Global
leadership strategies for the 21st Century.(9th Ed.). Burlington, MA: Butterworth-
Heinemann.

Mulder, M. (2012).Competence-Based Education amdhirrg--About Frequently Asked
Questionslournal of Agricultural Education and Extension, 18(4), 319-327.

Oklahoma State University-Family Consumer Scierfg44). Core Competencies. Retrieved
from http://fcs.okstate.edu/faculty/core_competesti

Oklahoma 4-H. Volunteer core competencies (201dj)ti&/ed from
http://oklahoma4h.okstate.edu/resources/core-coompfieétencies-and-Behavioral-
Indicators-Table.pdf

Peterson, B. (2004Lultural intelligence: A guide to working with people from other cultures.
Yarmouth, Main: Intercultural Press.

Professionals Skills Blog Magnusson Training & Qdtisg LLC. (2014). The Lewis Model —
Cultural Dimensions. Retrieved from
http://magnussonlic.wordpress.com/2011/01/19/tkeslenodel-cultural-dimensions/

Seaman, M. (2011).Bloom’s taxonor@yrriculum and Teaching Dialog.13(1&2): 29-43

Skyza, J. A. & Russo, J. P. ( 2018h opening to the world.University of Minnesota
Extension.Weconnect.

10



